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Share your experiences,
thoughts and opinions on
language, teaching, and
learning! Where? A good
place is right here at
Outside the Box: A Multi-
Lingual Forum, a
publication from the
Foreign Language Center at
the University of Tsukuba.
We welcome contributions
from both students and
teachers, young and old,
inside and outside the
university community,
and—as the title suggests—
in the language of your
choice. The Outside the Box
Forum is a publication
which pertains to all aspects
of language learning, other
linguistic topics, your
research, your experiences
as a language learner or
teacher, reviews,

tips, procedures, and
interesting places in

cyberspace or the real world.

Given the eclectic nature of
our contributions, we strive
to preserve the unique
voices of the individual
authors. Thus, certain
contributions may represent
versions of English. ldeas,
questions, techniques,
creative writing—Ilet your
imagination and your
creativity be your guide to
creating a dynamic and
polyphonic space about
language.

From the Editors

Welcome to another issue of Outside the Box: A Multi-
Lingual Forum, or, in short, the OTB Forum. This issue reflects
the departure of many of OTB’s contributing members from the
University of Tsukuba, where the forum originated. We retain
much affection for the University of Tsukuba; however, from its
inception OTB has always solicited works from as wide a field
as possible, and we feel this is better reflected by omitting
Tsukuba from the forum’s title. The OTB Forum has therefore
been rechristened accordingly as of this issue. The name change
does not indicate any changes to editorial policy. We still
actively encourage contributions from all other sources.

This issue features the efforts of authors from seven
countries: Japan, Germany, Russia, China, United Kingdom,
Holland, and Canada. Contributions are from several
universities in Japan, as well as Oxford University in the United
Kingdom. The OTB Forum focuses on language learning,
teaching, and practical applications thereof. That’s not all
though. You will see from the topics included that we are
interested in a variety of contributions. If you are considering
sharing something with us, please check the “Call for abstracts”
above; you will also find the publication’s goals in the column
immediately to the left.

The first section of this issue, Theory and Other Dangerous
Things, features the works of Glenn M. Davis from Oxford
University, as well as Shokirjon Mahmadov and Dilroba
Arzumetova from the University of Tsukuba. Davis introduces
the Lingua Franca Core (LFC) for standardizing pronunciation
of English in an international context and reducing
communication breakdowns. With refreshing clarity, he
discusses potential implications of applying the LFC in the
teaching of English pronunciation in Japan as well as how this
interacts with the phonology of Japanese-L1 learners. Next,
Mahmadov and Arzumetova review western and Russian
definitions of geopolitics to show that, while there are different
approaches to geopolitics, they are not entirely incompatible.

We are much obliged to Dr. Christian W. Spang for the this
issue’s special section, Gebrauchsanweisung Japan - A Japan
Manual. Inspired by Andreas Neuenkirchen’s (2009) book
Gebrauchsanweisung flr Japan, Dr. Spang worked with his
advanced German students from Keid University and the
University of Tsukuba to produce a manual where students try
to explain Japanese customs, traditions and everyday life to a
German audience. The section can be divided into two groups.
The first part introduces contemporary Japanese youth culture.



Atsutaka Omori and Ryosuke Sato write
about manga, while Takahisa Kobayashi and
Christian W. Spang write about anime. In the
second part, Takeru Onizuka, Atsushi Sasai,
Zhe Liu, Mariko Hori, and Osamu Tamura
introduce various aspects of Japanese society.

Our Teaching Tips & Techniques features
Jeroen Bode from the University of Tsukuba.
The game is afoot as Professor Bode intro-
duces his experiences teaching the short
stories of Sir Arthur Conan Doyle. Bode
considers the advantages of graded readers, as
well as authentic material, and he presents a
host of resources available to teachers who
would like to adapt the many interesting
stories of Sherlock Holmes and Doctor
Watson. Furthermore, Bode highlights the
importance of student undertaking research
and investigation endeavours, as well as
maintaining systematic notebooks. Finally, he
suggests methods for incorporating digital
literacy in reading instruction.

In the Around the World section, Mami
Kawabata from the University of the Ryukyis
writes about her trip to Turkey, and the lasting
impression it left with her. Like many
students traveling abroad for the first time,
her travels impressed upon her the usefulness
of English in international situations.

In the Creative Writing section, John P.
Racine provides us with an account of his
experiences during the Great East Japan
Earthquake (3 H A KE ). Racine, a 15-year
resident of Hitachinaka City, recounts his
personal experiences in the days (Part 1) and
weeks (Part 2) after the quake, and reflects on
his life in Japan almost two years later (Part
3).

Finally, in the Review section, Christian W.

Spang examines Gerhard Krebs’ (2009) work,
Das moderne Japan 1868-1952.

Furthermore, we invite you to visit us on
the Internet at

http://otbforum.net

Thanks to the wonders of cyberspace,
you’ll find more than just a downloadable, e-
version of this publication and previous
volumes. Recordings of some contributions to
date, especially from the Creative Writing
section, are or will be available on the
webpage, and the three photographs by

Gideon Davidson are also posted for your
viewing pleasure.

Once more we refer aspiring authors to the
“Call for abstracts” on the previous page (the
deadline for abstracts is February 15, 2013,
and for full papers is April 1, 2013). We
encourage students in particular to contribute
an article. Short writings are preferable, and
bilingual ones would be just marvelous.
Furthermore, we actively encourage reader
feedback. Send us your feedback about the
magazine and/or about individual articles.
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Theory and Other
Dangerous Things




The Implications of the Lingua Franca Core for Pronunciation
in the Japanese ELT Context

Glenn M. Davis
University of Oxford

Abstract: Non-native speakers of English now outnumber native speakers by a margin of about 3:1
(Crystal, 2003), and English is increasingly used for communication between two non-native
speakers of different L1 backgrounds. Jenkins (2000) proposes the Lingua Franca Core (LFC) for
standardizing pronunciation of English in an international context and reducing communication
breakdowns. The LFC includes guidelines for pronunciation of segmental sounds, rules regarding
consonant clusters, and use of suprasegmental features such as nuclear (sentence) stress. Previous
work in the field has discussed the implications of the LFC for teaching English as a Lingua Franca
(ELF), but the specifics of its implementation in the English Language Teaching (ELT) context in
Japan have not yet been examined in detail. This paper discusses potential implications of applying
the LFC in the teaching of English pronunciation in Japan and how it interacts with the phonology
of Japanese-L1 learners. Anticipated problems and solutions are discussed, and practical classroom

activities are suggested.

Kachru (1985) describes three circles of
English users. The Inner Circle consists of
countries where the inhabitants learn English
as a native language (ENL); the Outer Circle
contains countries where English is spoken as
one of two or more common languages and
holds some sort of special status, whether in
education or administration or as an official
language (often a holdover from periods of
colonization); and the Expanding Circle
consists of countries where English is used
neither as a first or second language nor in
any official capacity, but where English is
often used for communication in international
affairs. Crystal (2003) estimates the number
of English speakers with moderate or better
conversational competence in the Outer and
Expanding Circle countries at around 1.2
billion, and the number of ENL speakers in
Inner Circle countries at only around 400
million. This leads to a unique situation where
non-native speakers (NNS) outnumber native
speakers (NS) by a ratio of 3:1, and this ratio
IS expected to grow as more emphasis is
placed on English in Outer and Expanding
Circle countries.

Traditional goals of foreign language
education place an emphasis on

Davis, G. M. (2012). The implications of
the lingua franca core for pronunciation

in the Japanese ELT context. OTB Forum,
5(1), 7-10.

communicating with native speakers, but
learners are increasingly using English to
communicate in an international setting where
there may be no native English speakers
present. When, for example, a Chinese
businessman uses English to communicate
with his partner from Italy, English is no
longer being used as a foreign language (EFL)
but rather as a lingua franca (ELF).

In an ELF context, mutual intelligibility is
paramount. Jenkins (2000) reports on some
data involving interactions between six NNS
of intermediate proficiency in pairs with
different first languages, and finds that “a
remarkable 27 of the [40] breakdowns were
the result of pronunciation” (p. 87). Despite
numerous grammatical errors, the partner was
almost always able to retrieve the meaning,
and only 1 of the 40 breakdowns could be
attributed to grammar. To address this
problem, Jenkins (2000, 2002) proposes the
Lingua Franca Core (LFC), a set of standards
for pronunciation that emphasizes mutual
intelligibility between speakers of non-shared
L1 backgrounds. Adoption of the LFC's
standards when teaching pronunciation would
allow for a more efficient allocation of class
time, as teachers can focus on the most
damaging elements first and quickly bring the
learners up to basic communicative
competence in an international setting.
Additionally, the LFC allows speakers to
express their cultural identities through



variance in items that do not damage
intelligibility, instead of being asked to
completely assume NS accents that may be
irrelevant for NNS-NNS international
communication. If we return to the previous
example of a Chinese and an Italian national
using English as a medium of communication,
there does not appear to be any obvious
reason why they should be asked to adopt
traditional NS accents such as General
American (GA) or the British Received
Pronunciation (RP)—the situation does not
involve the USA or the UK in any way.

The components of the LFC (Jenkins, 2000,
2002) are based on research examining the
pronunciation features that lead to
breakdowns in communication for NNS-NNS
interactions. As the desired goal with the LFC
is mutual intelligibility, the core items in the
LFC represent the areas with the largest
potential for unrecoverable phonological
errors in an international setting.

The Lingua Franca Core

There are several key components that
make up the Lingua Franca Core (Jenkins,
2000, p. 159), as detailed below. Importantly,
the full NS consonantal inventory must be
learned with the ability to differentiate
between any two sounds. Exceptions are with
the /6/ sound, as in Thursday, and the /d/
sound, as in therefore, where substitutions do
not interfere with intelligibility. Japanese
learners tend to substitute /s/ and /z/,
respectively, and this is acceptable by LFC
standards. Additionally, the intervocalic flap
sound [r] heard in General American (GA)-
accented speech in words such as matter can
be misinterpreted as /d/, so the LFC
prescribes the British Received Pronunciation
(RP) approach where [t] is pronounced in all
environments.

The voiceless stops /p/, /t/, and /k/ should
be aspirated when occurring in a stressed
syllable in word-initial position. Failure to
produce proper aspiration can lead to the
sounds being misinterpreted as their voiced
counterparts /b/, /d/, and /g/. As for further
consonant sounds, close approximations to
NS consonant sounds are generally acceptable
unless they are unrecognizable or are

perceived as closer to a different phoneme
than intended.

Vowel quality can differ from traditional
NS norms as long as they are consistent and
the long-short distinction is maintained. One
exception is the vowel /3/ as in bird, which
can cause problems with intelligibility if
altered, and so should be produced according
to NS norms. However, vowels should be
shortened when occurring before a word-final
voiceless consonant (e.g., pick) but kept at
full length before a word-final voiced
consonant (e.g., pig). This is both
articulatorily easier to produce and aids
listeners in recovering the correct
interpretation of a word.

Word-initial consonant clusters should not
be simplified through elision (e.g., promise as
[pomis]). If necessary, addition through
epenthesis (e.g., promise as [paromis]) is less
damaging to intelligibility. Consonant clusters
in medial or final position can only be
simplified according to NS norms, as other
simplifications lead to intelligibility problems.

Finally, although syllable stress within a
word is not vital to ELF intelligibility, nuclear
stress (i.e., the stressed word in a sentence) is
important. Rules for unmarked and
contrastive nuclear stress should be acquired.

The Japanese ELT Context

The English Language Teaching (ELT)
context in Japan presents various implications
when applying the LFC. The Japanese
government has been increasingly promoting
English education as a tool for international
communication, and has recently been placing
more focus on the development of spoken
English skills (Sakamoto, 2012). This
suggests that the teaching of pronunciation
according to the LFC would be very relevant
and perhaps superior to the current practice of
assuming NS (often the native accent of the
particular instructor) norms. However,
Japanese-L1-speaking students bring their
own specific difficulties in acquiring the LFC
items.

The Japanese language consists of, with the
notable exception of /n/, entirely open
syllables, with consonants always followed by
vowels (Walker, 2010). This leads to
Japanese L1 students adding extra vowels to



break up consonant clusters when speaking
English, which, although superior to
consonant deletion with regards to
intelligibility, can still have deleterious effects
in ELF communication as the resulting word
may sometimes be much longer than the
original.

Most of the consonants in English have a
near-equivalent in Japanese, although weak
aspiration of /t/, /p/, and /k/ in word-initial
contexts can lead to intelligibility problems
(Walker, 2010). Correct aspiration in these
contexts should be emphasized with Japanese
learners.

The most obvious difficulty for Japanese
learners is acquisition of the /I/ and /r/ English
phonemes. The Japanese language uses only a
single liquid, /c/, which is phonetically similar
to the intervocalic flap heard in GA-accented
speech (as in the previous example, matter),
and is usually transcribed into the Roman
alphabet as r (Riney, Takada, & Ota, 2000).
The flap often produced by Japanese L1
learners for both /I/ and /r/ has been found to
be variously categorized as /t/, /d/, I/, Itl, [gr/,
and /dl/ by listeners, so correct production of
the English /I/ and /r/ are vital to intelligibility
(summarized in Riney & Flege, 1998).

Other areas of concern with segmentals are
in the dropping of /w/ sounds before any
vowel other than /a/, the Japanese substitution
of the voiceless bilabial fricative [®] for /f/ or
/h/ before the vowel /u/, and the Japanese
substitution of the uvular nasal [n] for /n/ in
word-final context, leading to the impression
that the sound has been dropped (Walker,
2010).

Practical Suggestions

An ESL classroom with students from
different L1 backgrounds provides an
excellent avenue to practice producing and
receiving ELF at an intelligible level through
group work. However, in a monolingual EFL
environment such as is common in Japan,
group work can lead to convergence on non-
LFC targets and fossilization of forms that
may not be intelligible in an ELF context
(Jenkins, 2002).

Walker (2010) suggests using recordings of
ELF speakers with different accents to
improve students’ receptive capacities in a

monolingual classroom. Unfortunately, there
are few such materials widely available at this
time, but Internet sources such as YouTube
can provide excellent examples of ELF
speakers. ELF learners require exposure to a
wide range of accents beyond just the
teacher’s native accent.

Student-made recordings can be an
effective teaching tool in monolingual
classrooms (Chernen, 2011; Walker, 2005).
The teacher should suggest a specific LFC
area to focus on (e.g., nuclear stress), and
students can record and re-record their
pronunciation attempts until they are satisfied
with their production. Extensive use of
minimal pair practice (e.g., pat/bat, red/led,
bird/bard), both productively and receptively,
is another excellent method for acquiring
these difficult LFC features (Walker, 2010).

The /I/ and /r/ phonemes can be further
illustrated through examples of tongue
placement. The English /r/ is produced with
the tongue tip not in contact with any part of
the mouth, and demonstrating this explicitly
can help students to differentiate between /I/
and /r/ (Walker, 2010).

The /I/ and /r/ phonemes can be further
illustrated through examples of tongue
placement. The English /r/ is produced with
the tongue tip not in contact with any part of
the mouth, and demonstrating this explicitly
can help students to differentiate between /1/
and /r/ (Walker, 2010).

Although the NS-NNS teacher paradigm is
complicated (Brutt-Griffler & Samimy, 1999),
ELF pronunciation teaching is one area where
a NNS teacher is clearly at an advantage. A
teacher who shares the same L1 background
as the students can provide a realistically-
attainable model for production as well as
relevant insight into his or her own ELF use
in international settings, including which
areas provided the most difficulty.

If learners are enrolled in a class with the
intent to learn English for international
communication, traditional NS norms for
pronunciation may be less relevant, as the
goal is to quickly reach communicative
competence rather than to mimic a NS accent.
In such a class, the teacher should be prepared
to alter his or her standards on acceptable
pronunciation and allow for variation in non-



core items while being strict about items with
the potential to cause intelligibility
breakdowns. Of course, students who wish to
obtain a NS-like accent for personal reasons
can be encouraged and instructed further, but
it may be unfair to subject the entire class to
NS norms. Although individual teaching
situations vary greatly, all English teachers in
Japan, whether NS or NNS, should at least be
aware of the concept of ELF and of the LFC
so that it may be correctly applied where
necessary.
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Defining Geopolitics: Western and Russian Perspectives in Comparison
Shokirjon Mahmadov and Dilroba Arzumetova
University of Tsukuba

Abstract: The concept of “geopolitics” has so far never been defined in a precise and universally
applicable way. The literature on geopolitics is ample in definitions, reflecting a broad and ongoing
intellectual debate between scholars of various academic backgrounds. While there are different
approaches to geopolitics, a thorough scrutiny of contemporary geopolitical discourse shows that
they share various similarities.

In this paper, the authors provide and interpret a number of definitions of geopolitics by two
contemporary Russian geopoliticians, Aleksander Dugin and Nikolay Nartov. Their views will be
compared and assessed alongside classical geopolitical theory and recent Western interpretations of
geopolitics.

Keywords: Geopolitics; Western/Russian geopolitics; power; space; geography
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Introduction feels attached, very often there exists more
than one view or school of geopolitics within
any given country. One example for this is the
differentiation between the “Tokyo School”
and the “Kyoto School” of Japanese wartime
geopolitics (Spang, 2006, pp. 146-149).
Moreover, many scholars are influenced, as
we will demonstrate below, by classical
geopolitics.

The deeper one gets involved with
geopolitics, the harder it seems to provide an
appropriate explanation of its core elements.
In spite of that reality, while approaching
their subject from various angles, scholars
from different countries and eras still share
some important points when defining the term
“geopolitics”, particularly with respect to
their interpretation of the influence of such
factors as geography, economics, and
demography on politics in general and on
foreign policy in particular.

This paper makes an attempt to look at
definitions of geopolitics espoused by two
noted Russian geopoliticians, Aleksander
Dugin and Nikolay Nartov. Both scholars
represent two of the most influential streams

Mahmadov, S., & Arzumetova, D. (2012). within early 21st century Russian geopolitics.

Defining geopolitics: Western and Russian Their understanding of geopolitics will be
perspectives in comparison. OTB Forum compared and put into context with classical
5(1), 11-17. ' geopolitical theory and modern interpretations

thereof. It will be demonstrated that Dugin

Looking at different aspects of political
affairs, geopolitics can be interpreted in
various ways, making it impossible to come
up with an all-encompassing definition. The
Concise Oxford DictiLOLonary of Politics
(McLean, 2003, p. 203) rather vaguely states
that geopolitics is “[...] an approach to politics
originating in late 19th century Germany that
stressed the constraints imposed on foreign
policy by location and environment.” Most
contemporary definitions provided by
Western scholars see early 20th century
geopolitics as a fundamentally nationalistic
science, e.g. the association of geopolitics
with German Nazism; and interpret recent
geopolitics as a methodical tool to analyze the
interaction between geographical settings and
political processes (Cohen, 2003, p. 12).
While inspired by Western geopolitical
scholars, post-Soviet Russian geopoliticians
focus on geopolitics as a worldview, as well
as an interdisciplinary science. Even though
geopolitical interpretations tend to reflect the
interests of the nation to which the author
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and Nartov understand geopolitics in distinct
ways, which is probably because of the fact
that different Western scholars have had an
impact on the way they view geopolitics.

The first section of this paper explores
definitions of geopolitics given by the
pioneers of the field as well as by
contemporary Western scholars. This part of
the article is mostly based on the writings of
Bernard Cohen and Klaus Dodds because
they not only provide detailed information
about the origins of geopolitics, but also
present many definitions given by Western
scholars. In other words, many definitions
given by early scholars are English
translations taken from Cohen and Dodds. In
the second part of this paper, Dugin and
Nartov are introduced and their conflicting
interpretations of geopolitics described.
Following this, Russian and Western
definitions are compared and discussed, with
a focus on the question of whether there is
anything like a specific “Russian” versus an
explicit “Western” geopolitics.

Classical Western Geopolitics

According to Dodds (2009, p. xx),
“classical geopolitics is concerned with the
inter-relationship between territory, location,
resources and power”. As we will
demonstrate below, classical geopoliticians
were indeed concerned with territory,
resources and power.

The Swedish political scientist and
politician Rudolf Kjellén (1864-1922) coined
the term “geopolitics” in 1899 as part of his
concept of political science. Later, Kjellén
defined geopolitics as “the theory of the state
as a geographical organism or phenomenon in
space™ . This early definition already
contained two elements that have been crucial
within the concept of geopolitics: the organic
notion of state and space (territory).

Karl Haushofer, a German major-general,
geographer and geopolitician, whose ideas
influenced top Nazis as well as some Japanese
leaders (Spang, 2006, p. 144), added the term
“political processes” to the definition of
geopolitics. Reading the following definition,
it becomes clear that Haushofer considered
(political) Geography as the basis of
geopolitics:
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Geopolitics is the new national science
of the state; ... a doctrine on the spatial
determinism of all political processes,
based on the broad foundations of
geography, especially of political
geography.”

While Kjellén called geopolitics “a science
treating the state as a geographical organism
or a spatial phenomenon”, Haushofer
distinguished between political geography
and geopolitics.? The distinction between
political geography and geopolitics has
widened since 1924, the year when Haushofer
published his first major contribution to
geopolitics “Geopolitik des Pazifischen
Ozeans” (Kiss, 1942, p. 641). Haushofer
himself viewed political geography as distinct
from geopolitics. “[...] Political geography
represents the science of the distribution of
political power over different regions of the
world and the conditioning of political power
by, and its dependence on, surface features,
climate and cover.” Geopolitics, in contrast to
political geography, is essentially dynamic:
“it is a way of educating the masses in the
concept of space” (Haushofer, 1925, p. 87%).

Such terms as “organic state” (Kjellén,
1916; Ratzel, 1897), “heartland” (Mackinder,
1904), and “rimland” (Spykman, 1944) are at
the center of geopolitical thinking of the
classical Western geopoliticians. Territory
and resources were perceived as essential to
national security and the “healthy”
development of the “organic” state. Therefore,
informed by a type of social Darwinism,
classical geopolitical thought was frequently
Eurocentric and imperialist in tone and
outlook, as territory and resources were
perceived as essential to national security and
the “health of the state’ (Dodds, 2009, p. xxii).

One of the most debated geopolitical
notions is the old idea of a principal dualism
and confrontation of sea-based and land-based
powers. This opposition was discussed by
Alfred T. Mahan and Sir Halford J.
Mackinder. According to their point of view,
land-based powers are characterized by
austerity, conservatism, non-migration, and
tradition. While sea-based powers are
adaptable, dynamic as well as open to social
and technological innovations. These two
opposing civilizations were often seen as



constituting an antagonism in international
affairs and the degree of their conflicting
interests or their ability to create a balance of
power varied according to Mackinder and
Mahan from one historical period to another.
So, in his 1890 book, The Influence of Sea
Power upon History, Alfred T. Mahan
emphasized “the predominance of naval
supremacy over land power”. Mackinder
dedicated his famous article “The Pivot of
History” to this discourse. In 1919, he
concluded his ideas as follows: “Who rules
East Europe commands the Heartland; Who
rules the Heartland, commands the World-
Island; Who rules the World-Island, controls
the World” (Mackinder, 1919, p. 194)°.

As mentioned in the introductory section
of this paper, Cohen and Dodds define
geopolitics by discussing the classical
geopoliticians first. In his 2003 book
Geopolitics of the World System, Cohen not
only cites the above-mentioned classical
definitions of geopolitics, but he also
formulates his own explanation, which
focuses on the dynamic interaction between
power and space (Cohen 2003, p. 12):

Geopolitics is the analysis of the
interaction between, on the one hand,
geographical settings and perspectives
and, on the other hand, political
processes. (...) Both geographical
settings and political processes are
dynamic, and each influences and is
influenced by the other. Geopolitics
addresses the consequences of this
interaction.”

Another author who formulates his
understanding of geopolitics by discussing
classic and modern geopolitics is Klaus
Dodds. According to Dodds (2009, p. xx), the
central focus of classical geopolitics is “the
inter-relationship between territory, location,
resources and power”.

To sum up, classical geopolitics is
fundamentally concerned with the state as a
geographical organism (Kjellén) and the
related political processes (Haushofer, 1924).
The debates over dynamic notion of
geopolitics and static concept of political
geography were put forward by classical
geopolitical thinking (e.g., Mahan, 1880 and
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Mackinder, 1919). Although there have
appeared critical, popular, and feminist
geopolitics® which elucidated the
shortcomings of classical geopolitics, the
grounding notions of geopolitics such as
‘organic state’, ‘heartland’, and ‘rimland’
were raised and discussed by the
representatives of the Western classical
geopolitics.

Russian Geopolitics in the 21° Century

In this section, the definitions of
geopolitics provided by two Russian
geopoliticians, Dugin, and Nartov, will be
discussed. Both of them have had a
significant influence on the development of
modern geopolitics in Russia.

Aleksander Dugin, a professor at Moscow
State University in the Faculty of Sociology
and International Relations, is one of the most
influential right-wing ideologists of Russian
nationalism, with close ties to the Kremlin
and Russian military intelligence. His
political activities are directed toward
restoration of the Russian Empire through
partitioning former Soviet republics, such as
Georgia and Ukraine, and unification with
Russian-speaking territories, especially
Eastern Ukraine and Crimea (Dugin, 2010).

There have been two geopolitical schools
in Russia: a synthesis of traditional Western
geopolitical concepts and Russian
Euroasianism. The second school responded
to the need for “fundamental rethinking of the
old theoretical synthesis” (Solovyev, 2004, p.
90). In the 1990s, Dugin emerged as the
primary theoretician of Euroasianism. Having
grown up during the heydays of Soviet power,
the 50-year-old Dugin (b. 1962) draws a
parallel between geopolitics and Marxism. He
maintains that geography and territory play a
crucial role in geopolitics in the same way
that capital and production are essential
components of Marxism:

Marxist analysis is equally important
for both the forces of Capital and for the
fighters for emancipation of Labour.
The same applies to Geopolitics — it
teaches large states (imperia) how best
to maintain territorial hegemony and to
continue to expand. The opponents,
however, also find this theory useful for



learning about their self-protection and
“national redemption” (1998, p. 7).

Dugin considers geopolitics as a
worldview and defines it not as a simple
science, but as an interdisciplinary
subject/science. Marxism is viewed as an
analogy to geopolitics. Dugin interprets world
politics referring to the old idea of a principal
dualism and confrontation of sea-based and
land-based powers (Solovyev, 2004, p. 91).
Based on old ideas like these, Dugin sees a
conflict between Eurasianism and Atlanticism
as an inevitable phenomenon. The ever
changing balance of power potentially leads
to new confrontations. If we consider
geopolitics from Dugin’s point of view, it
seems to be a discipline for a privileged group
of people (political elites) and has some
negative and aggressive overtones. For him,
state power is the main focus of geopolitics.

In contrast to Dugin, Nartov expounded a
somewhat different view in which geopolitics
is a system of knowledge about control over
territory (Nartov, 2007, p. 18). Similar to
Haushofer, who considers political geography
as the basis of geopolitics, Nartov addresses
both political geography and geopolitics. He
clearly distinguishes between the two by
defining political geography as a static
science and geopolitics as a dynamic science,
a differentiation that goes back to the 1920s
(see Haushofer in the previous section).
Nartov criticizes Dugin and other Russian
geopoliticians for not considering the object
of geopolitics. He maintains that “(...) the
term geopolitics has already existed for more
than hundred years. In intellectual debates on
the essence and boundaries of geopolitics as a
science, its object has not been singled out.”
According to Nartov the object of geopolitics
IS a certain territory, water (sea and ocean), as

well as geopolitical processes and phenomena.

Precisely, there is a geopolitical system
consisting of the space, geopolitical processes
and geopolitical events (Nartov, 2007, p. 19).
The term *space’ (prostranstvo in Russian)
includes territory, water, and air (zemnoe
prostranstvo, morskoe prostranstvo, and
vozdushnoe prostranstvo). To him the subject
of geopolitics is the control over space.
Nartov (2007, p. 18) maintains that the
subject of geopolitics undergoes changes, i.e.,
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it is dynamic, whereas its object is static. In
order to illustrate the dynamic nature of the
subject of geopolitics, he elaborates on a set
of factors that expand the subject matter of
geopolitics. He distinguishes between
geographical, informational, technological,
and economic factors that broaden the subject
of geopolitics. Working in such a complex
discipline, geopolitical thinkers analyse the
events that reflect interests of individual states
and their coalitions on global, regional, sub-
regional and intrastate levels. Under the
influence of new events, the world changes
and these occurrences are, of course,
influenced by geographical factors. For
instance, due to globalization, the end of the
20th century witnessed many changes around
the world. In globalized world, the role of
economical factors has increased.
Globalization of economic processes leads to
the globalization of international trade, flow
of capital and funds, and information flows.
These processes have a huge influence on all
spheres of life, including geopolitics and
geopolitical understandings (Nartov, 2007, p.
20).

Geopolitics came to be based not only on
geographical factors (space, climate,
landscape), but also on disciplines such as
history, economics, demography, ethnography,
religious studies, environmental studies, as
well as military affairs, and ideology.

Taking into consideration the above-
mentioned factors, Nartov (2007, p. 20-21)
defines geopolitics as follows:

Geopolitics is a field of activity and a
science which studies mechanisms and
dynamics of the development of
political relations between states and
regions. Geopolitics studies space, the
location of states, as well as the
influence of the sea, air, demographical,
informational, religious, ethnic,
defensive, social economic and other
factors.

The definition given by Nartov is broad
and quite vague. It encompasses mechanisms
and dynamics of political relations between
states. Moreover, based on his discourse on
factors causing change in the subject of
geopolitics, we can say that dynamics and



mechanisms as well as political relations
change. Space, location of states and various
dynamic factors are crucial in understanding
the essence of geopolitics. His definition is
influenced by well-established notions of
geopolitics previously discussed by classical
Western scholars.

Similarities and Differences in
Understanding Geopolitics

Our brief analysis has shown that Western
geopolitics, which developed much earlier
than its Russian counterpart, was for a very
long time Eurocentric and imperialistic in
tone. Similarly, Russian geopolitics emerged
as a response to stereotypes about the
confrontation between Russia and “the West”.
It has also shown that it is difficult to make
differentiations between Western geopolitics
on the one hand, and Russian geopolitics on
the other. First, there is neither a unified
Western nor a homogeneous Russian school
of geopolitics. Second, Russian geopoliticians,
as well as modern Western geopoliticians, are
influenced by the writings of the founding
fathers of geopolitical thinking, among which
are Mahan's sea power theory, Mackinder’s
heartland theory, Kjellén and Ratzel’s organic
state, Haushofer’s transcontinental bloc
theory, and Spykman’s rimland theory.

The fact that the Western group of
scholars include geopoliticians from different
European countries with various perspectives
and experience led to various ways of
interpreting geopolitical reality. As for the
Russian scholars, although they are from the
same country, their interpretations are
influenced by different scholars. For example,
Dugin’s explanation of world politics is based
on the idea of a principal dualism and
confrontation of sea-based and land-based
powers, an idea that was discussed by Mahan
(1890) and Mackinder (1904). As for Nartov,
his approach is influenced by Haushofer’s
differentiation of political geography (a static
science) and geopolitics (a dynamic science).
What distinguishes Nartov from other
geopoliticians, including Dugin, is his
detailed discussion of the object (space) and
subject (control over this space) of geopolitics
as well as factors which influence the subject
of geopolitics which is dynamic by definition.
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Conclusion

Our brief review of selected definitions of
geopolitics by Western and Russian scholars
shows that those definitions are often a
mixture of objective and subjective arguments
and therefore differ depending on the era and
the background of the respective authors.
Since the development of the concept of
geopolitics around 1900, power (influence,
politics) and space (territory) have played a
crucial role in most definitions of geopolitics.
Initially, the definitions of geopolitics
included only the state as a powerful entity.
Current definitions also look at other actors
and phenomena that influence the subject of
geopolitics. Russian geopolitical scholars are
influenced by different classical scholars.
Therefore, it is difficult to look at them as a
homogeneous school of thought.

Notes

1. Rudolf Kjellén, Staten vom Lifsform (1916).
Published in German as Der Staat als Lebensform
(Leipzig: Hirzel, 1917, pp. 34-35). The quote is a
translation from the German version taken from
Cohen (2003, p. 11). For a brief discussion of
Kjellén’s theory and the missing English
translation of his work, see Spang and
Milovanovic (2011, pp. 10-12).

2. Haushofer et al., Bausteine zur Geopolitik
(1928, p. 27). English translation is taken from
Cohen (2003, p. 11).

3. Haushofer , Zeitschrift fiir Geopolitik, 1924.
This is quoted in English by Crone (1948, p. 104).

4. English translation is taken from Kiss, G.
(1942).

5. Refer to Spang and Milovanovic (2011, pp. 12-
13) for what territories “heartland” and *“world-
island” encompass.

6. See Spang and Milovanovic (2011, pp. 8-9) for
brief introduction on these distinctions of
geopolitics.
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Prologue to the Special Section

“Gebrauchsanweisung Japan - A Japan Manual”

Christian W. Spang

Daito Bunka University

Editors’ note: We are pleased to showcase the work of Dr. Christian W. Spang and eight of his

students in this issue of the OTB Forum.

Many bright and promising ideas are lost
because students have little chance to publish
their views. This problem affects even those
studying at Japan’s elite universities.
Therefore, 1 am very pleased that the editors
of OTB Forum have accepted this special
section and thus given another group of my
(former) students a voice (see Spang, 2011).

The following eight texts are based on two
advanced German courses taught during the
2011 academic year at Keid University and
the University of Tsukuba. Students at Keio
University’s Law Department can chose an
intensive German program, which means that
they have three to four German classes per
week. In last year’s course, we read and
discussed parts of an introduction to Japan by
Andreas Neuenkirchen (2009), which is not
so much a guide book in the traditional sense,
but tries to explain Japanese customs,
traditions and everyday life to a German
audience. The title of his book is Gebrauchs-
anweisung fur Japan, which can be translated
as “A Japan Manual”. Neuenkirchen’s book
has been the inspiration for this special
section. In the summer of 2011, my Keid
students had to prepare a term paper by
choosing a topic and composing a short
introduction for imaginary visiting students
from Germany. Upon getting the corrected
papers, they were consulted about publishing
their texts, to which they consented.

Later, | asked my Tsukuba students to
write similar texts. All three participants from
Tsukuba have spent some time in Germany.
One of them is a researcher at a non-

Spang, C. W. (2012). Prologue to the
Special Section “Gebrauchsanweisung
Japan - A Japan Manual”. OTB Forum,
5(1), 19-20.
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university affiliated institute; another one is a
Chinese engineering student, who started to
learn German in Japan. In last year’s course,
participants regularly prepared short writing
assignments about anything they were
interested in. These texts were distributed to
all participants and discussed in class, as has
been described in one of my earlier papers
(Spang, 2006). The third term of the 2011
academic year was devoted to the creation
and improvement of their texts about anime,
washoku and the Japanese New Year.

After enquiring with the OTB editors if
they saw potential for these texts to be
published in this journal, my students
translated their introductions into Japanese
and added German-Japanese vocabulary lists,
which will make the original German versions
accessible to intermediate learners as well.
Therefore, this special section on
contemporary Japanese life and culture can be
read just for pleasure, used for self-study, or
utilized in intermediate or advanced German
classes. The exception is Zhe Liu’s
introduction to Japanese food (washoku),
because she translated the German text into
her native Chinese, including a German-
Chinese vocabulary list, thus making this
project truly multi-lingual (English, German,
Japanese and Chinese).

All contributions have been corrected,
thoroughly revised, and enlarged by Christian
W. Spang. This process, which included the
editing and streamlining of the Japanese
versions, took many months and involved
considerable input by the author of this
prologue. Despite the personal style of Mr.
Kobayashi’s work, a considerable part of it
was written by the co-author. Taking all
revisions and the edition effort into account,
both authors contributed an equal share in this
case.



As has been stated above, the Japanese
texts are translations from the original
German, which means that some of them may
not sound 100% natural but are similar to
texts written by foreigners with advanced
Japanese proficiency. It has to be mentioned
here that Tamura Osamu thoroughly corrected
the Japanese translations of the texts by
Kobayashi and Spang, Sato Ryosuke and
Omori Atsukata, for which I want to express
my deepest gratitude. To a lesser extent, Sasali
Atsushi was also involved with proofreading
some of his colleagues’ Japanese texts.

Finally, I would like to introduce the topics
of this special section. The texts can be
separated into two groups. First, there are
introductions to contemporary youth culture:
Mangakissa, manga and anime as well as the
Japanese cram school system called juku. The
second section introduces various aspects of
Japanese society. The first of these texts talks
about baseball in Japan while the second one
explains some features of Japanese food and
drink (washoku), seen through the eyes of a
Chinese visiting student. The final two
chapters introduce some (more or less)
traditional aspects of Japanese culture such as
fireworks festivals and New Year’s activities.

I am very pleased to present here a
collection of short introductions about
specific aspects of Japanese life and culture,
written by six Japanese and one Chinese
student along with one Japanese researcher. In
detail, the special section includes the
following chapters (please note that some of
the titles are presented here in abridged form):

1. Gebrauchsanweisung “Mangakissa”
by Atsutaka Omori (Keio), in
cooperation with Christian W. Spang;

2. Gebrauchsanweisung “Manga” by
Ryosuke Satd (Keid), in cooperation
with Christian W. Spang;

3. Gebrauchsanweisung “Anime” by
Takahisa Kobayashi (Tsukuba) and
Christian W. Spang;
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4. Gebrauchsanweisung “Juku” by
Takeru Onizuka (Keid), in
cooperation with Christian W. Spang;

5. Gebrauchsanweisung “Baseball-
Kultur” by Atsushi Sasai (Keid), in
cooperation with Christian W. Spang;

6. Gebrauchsanweisung “Japanisches
Essen (Washoku)” by Zhe Liu
(Tsukuba), in cooperation with
Christian W. Spang;

7. Gebrauchsanweisung “Sumida
Feuerwerk” by Mariko Hori (Keio),
in cooperation with Christian W.
Spang; and

8. Gebrauchsanweisung “Das
japanische Neujahr” by Osamu
Tamura (Tsukuba), in cooperation
with Christian W. Spang.
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Gebrauchsanweisung ,,Mangakissa“

Atsutaka Omori

Keio University

(in Kooperation mit Christian W. Spang)

Editors’ note: Throughout this special section, bold-faced words are included in the glossary at the end of the

respective article.

Ich mdchte hier eine typisch japanische
Einrichtung vorstellen, das sogenannte
»~Mangakissa“ (% [HE#24%). Das bedeutet ein
Ort, an dem man natdrlich vor allem
japanische Comics, also ,,Manga“, lesen kann.
Zu ,,Manga“ sieche den Beitrag von Herrn Satod
in dieser Ausgabe. ,,Kissa" ist eine

Abkirzung von ,kissaten“, was Café bedeutet.

Aber es gibt in den Mangakissa nicht nur
Comics jeder Art, sondern auch verschiedene
andere Zeitschriften usw. Auflerdem kann
man mit dem Computer im Internet surfen,
Fernsehsendungen oder auch DVDs ansehen.
Es gibt dort in der Regel ein paar
Verkaufsautomaten. Man kann daher ganz
einfach Getranke bekommen, indem man auf
einen Knopf driickt. Dies ist sehr praktisch
denn man braucht kein Bargeld, um Getranke
zu erhalten.

Viele Leute benutzen die Mangakissa —
héaufig nachts — fur ein paar Stunden als
temporaéare Rast oder als billigen Hotel-
Ersatz, obwohl es natirlich nicht so bequem
ist. In der Regel kostet der Besuch eines
Mangakissa entsprechend der jeweiligen
Aufenthaltsdauer. Normalerweise muss
man nur ein paar hundert Yen pro Stunde
bezahlen, aber es fallen Extra-Gebuhren an,
wenn man seinen Aufenthalt verlangert. Es
gibt eine Mdglichkeit, wie man sich die
Extrakosten sparen kann; dann namlich, wenn
man einen Nutzungsplan bucht, der einem
z.B. einen dreistiindigen Aufenthalt erlaubt,
also den sog. ,,Drei-Stunden-Pack®, den fast
alle Mangakissa anbieten. Wenn man die
entsprechende Gebiihr bezahlt, kann man
Alles benutzen oder konsumieren, was oben
vorgestellt wurde.

In den meisten Mangakissa gibt es zwei
Optionen fiir die Kunden: ,,Sitzplatz* oder

Omori, A. (2012). Gebrauchsanweisung
»Mangakissa“. OTB Forum, 5(1), 21-23.
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»Einzelzimmer®. Der Sitzplatzbereich sieht
weitgehend so aus wie ein Computerraum an
der Universitat. In diesem Zimmer kann man
sich mit dem PC beschéftigen oder Comics
lesen, die einen interessieren. Aber
wahrscheinlich fuhlt man sich nicht
behaglich, weil es nur wenig Platz gibt. Die
»Einzelzimmer* sind zwar sehr klein (ca.
1m?), aber trotzdem besser und bequemer als
die Sitzplatze. Aber wenn man darin schlafen
machte, ist es daftr nicht wirklich gerdumig
genug. Junge Leute, die den letzten Zug nach
Hause verpasst haben, tibernachten haufig in
diesen engen Kammern.

In den Mangakissa ist es meistens
vergleichsweise dunkel aber es ist nicht ganz
klar, warum das so ist. Manchmal sind
Mangakissa auch gefahrlich, weil dort
vereinzelt Selbstmorde vorkommen.
Insbesondere in den Einzelzimmern
geschieht es aulRerdem gelegentlich, dass
junge Médchen sich prostituieren. Um diese
schreckliche Situation zu verbessern, sind
zuletzt einige effektive MalRnahmen ergriffen
worden. Zum Beispiel durfen Mangakissa in
Tokyo keine Einzelzimmer mehr haben, wenn
diese nicht von oben einsehbar sind.

Wie eingangs schon erwéhnt, sind
Mangakissa eine typisch japanische
Institution und sie haben viele VVorteile. Aber
natlrlich gibt es auch einige Nachteile.
Deswegen ist es gut fur alle, also auch flr in
Japan lebende Auslénder, ihre Kenntnisse
Uber Mangakissa zu erweitern.
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Gebrauchsanweisung ,,Manga“

Rydsuke Sato

Keid University

(in Kooperation mit Christian W. Spang)

Viele Japaner mogen japanische Comics,
die ,,Manga“ (2 ) genannt werden. Das
Wort besteht aus den zwei chinesischen
Schriftzeichen (Kaniji), ,,#&“ (man) und
»H* (ga). ,Man“ wird in dem Wort
»-manzen“ (#2sX) verwendet, was man als
»Ziellos* oder ,,unsystematisch* tbersetzen
kann. ,,Ga* bedeutet Bild. Deshalb driickt
»Manga“ urspriinglich aus, dass man ziellos
Bilder zeichnet.

Zunéchst mdchte ich ein paar Worte Uber
die Geschichte der Manga verlieren. Als
Ursprung der Manga werden die Hiero-
glyphen in Agypten, Emaki-mono ({2%4)
in Japan und bemaltes Glas in Europa
angeflhrt. Als altestes Manga in Japan gilt
,,Chojii-jinbutsu-giga® (5B A1) aus der
Heian-Zeit (794-1192). Das Wort ,,giga“ (i
IE) besteht aus den zwei Kaniji, ., (gi) und
»H“ (ga), wobei ,,gi** hier Spiel, und ,,ga",
wie oben bereits erwéhnt, Bild bedeutet.
Wenn man ,,giga* wortlich tbersetzen wirde,
hieRe das ,,Spiel-Bild“. Aber die echte
Bedeutung des Wortes ist Karikatur. Im 17.
Jahrhundert entstanden die charakteristisch-
japanischen Farbholzschnitte ,,Ukiyoe* (i1t
#z). ,,UKiyo* bedeutet das Alltagsleben der
Edo-Zeit (1603-1867), ,,e*“ kann man, &hnlich
wie ,,ga* als ,,Bild* Ubersetzen. Am Anfang
des 18. Jahrhunderts entwickelten sich die
»giga“ weiter und auch danach gab es viele
zusatzliche Veranderungen, die zur
Entstehung der modernen Manga flhrten.

In Japan existieren unzéhlige Arten von
Manga. Zum Beispiel spezielle Manga fir
Jungen ,,Shonen Manga (“J 42 i) *“ oder
auch ebensolche fiir Médchen ,,Shojo Manga
(P22 ). Manga erscheinen entweder als
eine Art Buch, das in diesem Fall auf
Japanisch ,,tanko-bon* (.17 K) heifit, oder
als Zeitschrift — auf Japanisch ,,zasshi* (:%).
In diesem Text werden die ,,Shonen

Sato, R. (2012). Gebrauchsanweisung
»-Manga“. OTB Forum, 5(1), 24-27.
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Manga“ kurz vorgestellt. Die populérste
Manga-Wochenschrift ist die bereits seit 1968
publizierte Zeitschrift Shitkan Shonen Jump
GAFIV4ET v > 7). Das beliebteste Manga
unter den Studenten der Keio-Universitat ist
,»,One Piece”, eine Piraten-Geschichte der
,»,Jump* Serie. Es geht in der Geschichte um
den Piraten Luffy, der mit der Unterstiitzung
seiner Kameraden Konig der Piraten werden
will. Um dieses Ziel zu erreichen, reisen sie
mit dem Schiff und suchen einen Schatz,

den der friihere Konig der Piraten

,Gol D Rojar“ versteckt hat.

Viele populdre Manga werden heutzutage
als Zeichentrickfilm (,,Anime* bzw. 7 = X)
produziert. Naturlich auch ,,One Piece”. Wie
Sie sich denken konnen, ist die Urform des
Wortes Anime das Englische ,,animation®.
Wenn Sie mehr dazu erfahren méchten, gehen
Sie bitte zu einer Anime-Veranstaltung oder
lesen Sie die Gebrauchsanweisung
»Anime* von Takahisa Kobayashi und
Christian W. Spang in diesem Heft. In Japan
ist auBerdem ,,Cosplay* (= 2 7" L") sehr
verbreitet. Das Wort besteht aus
,»,Ccos(tume)* und ,,play”. ,,Cosplayer* sind
(meist) junge Leute, die sich wie Anime- bzw.
Manga-Charaktere kostiimieren.

Ich mochte hier auch kurz das
Ltachiyomi* (37 H i #+)-Phanomen erkléren.
Das Wort ist aus zwei Verben
zusammengesetzt, namlich stehen (tatsu, 7.
->) und lesen (yomu, #tZr). Wie bereits
erwéhnt, gibt es viele verschiedene Manga in
Japan. Aber jedes Manga kostet etwa 420 Yen.
Deshalb gehen viele (junge) Japanerinnen in
Antiquariate mit Manga-Abteilung (zum
Beispiel ,,Book Off*) und lesen dort Manga
im Stehen.

Zum Schluss will ich noch auf ein soziales
Problem aufmerksam machen. Manga sind
so populér, dass viele Menschen, besonders
Schilerlnnen und Studentinnen, jeden
Montag in den Minimarkt (= > £'=) gehen,
um dort die neueste Ausgabe von ,,Jump* zu



lesen. Dazu kommt noch, dass viele
Menschen ,,Jump* kaufen und im Zug lesen.
,»Jump® im Minimarkt oder im Zug zu lesen,

macht Spal, ist aber gleichzeitig ein Problem.

Es ist bekannt, dass sich in japanischen
GroRstadten morgens die Fahrgaste auf den
Bahnsteigen und in den Zuigen drangen.
Wenn man in dieser Situation Manga liest,
bereitet man anderen Fahrgésten
maoglicherweise Unannehmlichkeiten. Das
kann sehr problematisch sein, weil nicht nur
Jugendliche und Studentinnen, sondern auch
viele Erwachsene im Zug Manga lesen.

Man kann also zusammenfassen, dass
Manga sich zu einem bekannten Teil der
japanischen Gegenwartskultur entwickelt
haben, gleichzeitig aber indirekt auch ein
soziales Problem darstellen.
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Gebrauchsanweisung ,,Anime*

Takahisa Kobayashi (University of Tsukuba) und Christian W. Spang

Was ist ein Anime? Die deutsche
Ubersetzung ist eigentlich ,,Zeichentrickfilm®,
aber inzwischen ist auch das Wort ,,Anime* in
Deutschland bekannt. Anime sind heute Teil
der japanischen Gegenwartskultur. Alle
japanischen Kinder sehen Anime und werden
groB3. Ich zum Beispiel habe ,,Dragon
Ball“ (1986-1997) gesehen, als ich ein Kind
war. Ich sah auf’erdem ,,Kaze no tani no
Naushika (Nausicaé aus dem Tal der Winde,
1984)“ sowie ,, Tenki no shiro rapyuta” — auf
Deutsch heif3t der Film ,,Das Schloss im
Himmel* (1986). Alle drei erwdhnten Anime
sind Fantasiegeschichten. In Japan gibt es
sehr viele Anime. Daher will ich hier ein
wenig uber die Geschichte der japanischen
Anime schreiben.

Ursprunglich waren Anime nicht Teil der
japanischen Kultur. Die Technik der
Zeichentrickfilme ist aus den USA gekommen.
Dort hatte der junge Walt Disney (1901-66)
bereits 1928 den ersten Anime produziert, der
»oteamboat Willie* hiel? und in dem Mickey
Mouse auftrat. Der Film war der Beginn der
Mickey Mouse Filme, die anfangs als ,,Sound
Cartoon* bezeichnet wurden.

Die Technik der Anime-Herstellung hat
sich seitdem drastisch verandert. Anfangs war
die Verbindung von Manga und Anime auch
bei der Produktion sehr eng, was ja
gewissermalien auch der urspriungliche
Name ,,Sound Cartoon* widerspiegelt. Es
wurden viele Manga-Bilder gezeichnet und
diese dann — wie bei einem Daumenkino —in
schneller Folge hintereinander gezeigt, so
dass beim Betrachter durch den sogenannten
Wagenrad- bzw. Stroboskopeffekt der
Eindruck von Bewegung entstand. In der
zweiten Hélfte der 1970er Jahre wurden in
Japan erstmals Computer bei der Anime-
Produktion eingesetzt und seit den 1990er
Jahren werden Anime in der Regel mit Hilfe
von Computern hergestellt.

Kobayashi, T., & Spang, C. W. (2012).
Gebrauchsanweisung ,,Anime*. OTB
Forum, 5(1), 28-30.
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Der erste Anime in Japan war ,,Astro Boy“,
ein Film, der 1963 von Osamu Tezuka (1928-
1989) in Schwarz-Weil3 produziert wurde. In
den USA dagegen war bereits 1932 ,,.Snow
White and the Seven Dwarfs (Schneewittchen
und die sieben Zwerge)* in Farbe gedreht
worden. Nur zwei Jahre nach ,,Astro
Boy* erschien dann ,,Janguru Taitei
(Dschungel Kaiser)* als erster Farb-Anime in
Japan.

Seitdem wurden viele Anime in Japan
produziert und es gibt inzwischen unzahlige
Filme, die sehr beliebt sind. Zum Beispiel
,Gundum® (1979), das von einem Roboter
handelt, ,,SLAM DUNK* (101 40-min(tige
Episoden, 1993-96), in dem es um Basketball
geht, oder ,,Meitantei Conan* (Detektiv
Conan), eine Geschichte, die seit 1996 (bis
heute) in tGber 650 Folgen von Nippon-TV
gesendet wurde.

1995 entstand schlieBlich einer der
beliebtesten Anime lberhaupt, der viele Leute
zu Anime-Fans gemacht hat. Dieser Anime
heil3t ,,Neon genesis Evangelion* und es
handelt sich hierbei um eine Serie von 25-
mindtigen Filmen. Die Geschichte dreht sich
um einen Roboter. Er ist aber nicht nur ein
Roboter, sondern gleichzeitig auch ein Junge.
Es war der bei weitem beliebteste Anime
1995 und Idste einen Anime-Boom in Japan
aus. Als er gesendet wurde, konnte ich es
nicht verstehen. Aber als ich sechzehn Jahre
alt war, sah ich ihn noch einmal und fand ihn
sehr interessant. Wegen dieser Filme begann
ich mehr Anime zu sehen.

Auch in Deutschland sind japanische
Anime jetzt sehr beliebt. Ein Beispiel hierflr
ist ,,ONE PIECE", eine Piraten-Geschichte,
die seit 1999 (bis heute) in ca. 550 Folgen von
Fuji-TV produziert wurde. Nachdem ,,Neon
genesis Evangelion* 2000 erstmals in
Deutschland gezeigt worden war, kamen
weitere japanische Anime in synchron-
isierter Fassung auf den deutschen Markt,
wie z.B. ,,Prinzessin Mononoke* (2001) also
»,Mononokehime* (1997) auf Japanisch und
»Stimme des Herzens* (2007) bzw. ,,Mimi wo



sumaseba® (1995). Diese Anime wurden von
Hayao Miyazaki produziert.

Ich hoffe, dass viele Leute Anime
interessant finden und anfangen, Anime zu
sehen. Am Ende mdchte ich eine Anime-Serie
empfehlen, die ,,Nisemonogatari“ heifst. Sie
wurde von Januar bis Marz 2012 jeden
Samstag um 0 Uhr gesendet. Es ist eine
Fantasiegeschichte, in der ein junger Mann
vielen Leuten hilft, die wegen eines Monsters
in Schwierigkeiten sind. Es ist sehr
interessant. Versuchen Sie einmal, sich eine
Folge anzusehen.

T=X
T = A LI, RAYVEEICEERT D &
Akl [Zeichentrickfilm] (7F=X— 3

V) ThoH, neEd, BEZ TAnime) &0
IFHEDL PV TlE LIS LI T~
TW5, 7=A 34 Tl EAROHR YLD —
HTHDH, BAROFHEGEITENT = A 1Zfiliiv
THELTWL,, fIxI3R0E, FHtoE TR
FaAR—] (1986 4~1997 ) & R T
We, fiz TRoBsoFo o] (KA V5E
“Cl% Nausicaa aus dem Tal der Winde, 1984 4+)
R [RZEDYW T Eas] (R4 VFETIXDas
Schloss im Himmel, 1986 4£) % /.72,
EF 73007 = AN IT_RTCT7 74V —T
b5, ARITIFIEFICZS DT =ARHHD
T, ZZTIHHADT = A DRERIZHONTDH
LEXT-NEES

HeEb T = ANTHAROIUL TR -T2,
T =A==y a YOFENET AV b ERED
DThHD, 7 AU A TIIBEIC 1928 124>
DL ALk T 4 A=— (1901 4-~1966
#) 12 & - T [Steamboat Willie GX&f ™7 1
—) ] EWOIRYDOT = ANBELIN, ZD
EMTI X —~vUANERE Lz, T,

»—»—ar
— — (=

WENE [FAEmE] MR TV v —
~ 7 ADBE DA E Y Tﬁ)o?ﬁo
7 = AHWEDHITIZE N B BRI E Do

T72o FIOD I BHlX, 7=A LEBEOFER>X
ITHEICB W THIERICEE TH -T2, 2D
ZliF TEFEEE] LW BPIOARICH D
BNLTRMENTWS, BEOZ £%27-<
SAMEE, e —RXTNTEEO L DI
HWFEIT TR EREDLZLICE-T, AT
WHEIL, Wb U TR, — VR E T
A FeRGRICIVBEREINTWS LI
U %, 1970 FFREZ IO THARTT = A

29

FIEICa > B a—20MEbh b X 512720,

Z L C1990 R LIBEICIZF a2y BEa—XTT

ZAENED Z LN E o T,
AARCEROOT = A EIL 1963 40 [k

7 ~ o) (,AstroBoy*) THDH, ZHIEF
BiGH (1928 42~19894F) [T L ->»THET
EbNTZbDTHD, ZHITK L, Tx)ﬁ

TIX 1932 FIZBEIC I T — 7 = A W]

'Snow White and the Seven Dwarfs ([ %ﬁﬁ)ﬂ
PELILTW, 87 b A 226070
2RI TV T NVKAF] BDEHAY O Z
—T7 = AL LUCHEA LT,

FD%, BRTIITELS SADT = ANEDL
NTE7, TRNETICEWVAREE LT =
AIEHICH D, HlziEe Ry vEHfKoT=
FRgEEE 0 o 7 L) (19794E) | "Ry
FAR—/L R FED [SLAM DUNK]  (—3F 40
3y CTA 10156, 1993 4EM 5 1996 4F) . L
T [RfE=F 0 0 Z4UE 1996 406 H
AT L ETB50FHLL Bk shTn g

1995 42X 2 E T TRIEO AR E RO
TZAWOWIZEG L, 2L T &
WNDNNT = AT 7 0l oT-, T=AD4
X Mt 7 7 ) Ao v, —EE
255DV —RTholz, WiBlXH DR
NeTr—<& LTV, TOahRy MR
v N THDLERFIODETHEH D, 2
1995 FE WA NG D H 727 = A THY . H
KIZT = AT —ALZ2EV M LTz, BBShiz
RE, FAMCIINENBfRCE 2o Tc, LA,
16%IZ72 > T 9 —FERIZFHIIE, 7V~
HHEANS T, ZOEHOBNT T, FAILT =
AHBIZEILS D Koo Tz,

RAYTHHARDT = XI5 7m0~ NR
DD, —oOFEZFTIUL, HEROWEED
TONEPIECE] T&® %, ZiuiE 1999 #LL%K
BXLEBOGEN 7T LETELNTWD,
Pt 7 7 > 47 U A ] 23 2000 412 R
AV THD TSI NT=H L, BiZfho AR
DT =AW RAY TREHEZ/N—T 3 o Tifi
YilZT7=, #lzI1x. ,Prinzessin
Mononoke* (2001 4F) 3 7¢ b HAGE T [
D DT (1997 )] X, Stimme des
Herzens* (2007 fF) > % vV [H A2+ FHI1E
(1995 4F)] TH 5D, ZDO _DDOT = A X E IR
BEOEMRTH D,

ZZETCRILFEICHARDT = A DFREIT
DONWTHERE T, ThEh, ETH< A
DHEEENRH Y, T _XTEEL Z L IFTER
VW, ZLDART = A FHAWVD D RS
X, TEAERDIEITHRNTIELNER S,



BEZ [BWRE] LW o T =2V ) =%k
BMoLiznwERS, 2021 ANB3HET
I TREH O RIS STV, 77
T—=ThVU ., —ANDOVENEEIZNEIND
2 EADANTEHET TN LW NET
b5, ZrxEThbmAY, RLIZ—FETYH
FLTHERL Y,

References Cited

Daumenkino [#ifEmeE]. (n.d.). Available at
http://www.youtube.com/watch?v=wYk
NPwLSKr0

Geschichte des Anime. (n.d.). Available at
http://www.blamenet.com/history

Informationen zu den Autoren [About the
authors]:

Takahisa Kobayashi (/Mk £ 75) ist Student an
der Tsukuba Universitat, wo er seit tiber drei
Jahren internationale Okonomie studiert und
Deutsch lernt. Er schreibt hier Giber Anime, weil er
sich sehr fur japanische Gegenwartskultur
interessiert.

Christian W. Spang (siehe Prolog)

Wortschatzliste BEgE Y X k

Deutsch B AFER
der Teil — B
die Gegenwartskultur BIfED Xk
die Geschichte Wik, JESR
urspringlich wHID, TR D
bereits BEIC
auftreten, trat ... auf, aufgetreten BET 5
gewissermaRen Wb, HHERTIX
widerspiegeln e L HE9
das Daumenkino SHRL i R ]
der Betrachter Blgzd
Stroboskopeffekt B2 N = N9 P23
entstehen, entstand, entstanden #®ETLH, AELD
Schwarz-Weif HAED
inzwischen oY AWIEYS)
unzahlig il O ) F WA
beliebt ANKDEH D
der Roboter 2Ry b
der Detektiv PRAA
senden, sendete, gesendet HET %
gleichzeitig [FIRFIZ, —FFIZ
der Boom 7 — A
der Pirat T
synchronisieren RERBRZE2T5H
die Fassung N—T g
beschreiben, beschrieb, beschrieben LR 5
empfehlen, empfahl, empfohlen w5
in Schwierigkeiten sein %

30



Gebrauchsanweisung ,,Juku “

Nach der Schule ist vor der Juku. Das Lernen nimmt kein Ende.

Takeru Onizuka

Keio University

(in Kooperation mit Christian W. Spang)

In Japan kénnen es die meisten jungen
Leute nicht vermeiden, stdndig zu lernen,
besonders bis zur Oberschulzeit. Denn auf
sie wartet eine entscheidende Prifung, die auf
Japanisch ,,Juken® (3z5#) heift. Die
Grundbedeutung der beiden Kanji ist wie
folgt: ,,52" (ju bzw. ukeru) bedeutet, ,,sich
prufen lassen®, und ,,%&* (ken) heif3t, ,,der
Erfolg der Ubung®. Juken ist der Eintrittstest
fur japanische Universitaten, dessen Ergebnis
viele Firmen bei der spateren Anstellung der
AbsolventInnen fur den wichtigsten Punkt
des jeweiligen Lebenslaufes halten. Vor
allem deshalb missen die Jugendlichen vor
allen Dingen sehr fleil3ig lernen. Auch die
Eltern tun ihr Mdglichstes, damit ihre Kinder
in Zukunft aufsteigen konnen.

Aber was soll ein Schuler tun, wenn er in
der Oberschule z.B. im Mathematik-
Unterricht den Stoff nicht gut verstanden oder
gar den ganzen Tag geschlafen hat? Kommt
er dann bedauerlicherweise von seinem Weg
ab? Machen Sie sich keine Sorgen. Fr diesen
und &hnliche Félle existiert eine
charakteristisch japanische Ldsung.

Um solchen Jugendlichen zu helfen, gibt es
in Japan ein weit verbreitetes und hoch
entwickeltes Nachhilfeschulen-System.
Diese Schulen heif3en auf Japanisch ,,Juku®,
was zwar ahnlich klingt wie ,,juken®, aber
ganz anders geschrieben wird, namlich mit
einem einzigen Kanji: ,,24“. Urspringlich
waren Jukus eine Bildungsinstitution, in der
Gelehrte in ihrem eigenen Haus
unterrichteten. Besonders am Ende der Edo-
Zeit, d.h. in der sog. Bakumatsu Ara (A
1X;, 1853 bis 1867) wurden viele Jukus von
zeitgendssischen Wissenschaftlern etabliert,

Onizuka, T. (2012). Gebrauchsanweisung
,»Juku*“: Nach der Schule ist vor der Juku.
Das Lernen nimmt kein Ende. OTB Forum,
5(1), 31-34.
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in denen sie von Konfuzianismus bis
Medizin, Strategie (Wehrwissenschaft) oder
auch Mathematik lehrten. Dies geschah vor
dem Hintergrund, dass Japan damals gegen
die heranriickenden Weltméchte aus Europa
und Amerika Gegenmalinahmen ergreifen
musste. Damals stand Japan vor grof3en
Veranderungen des Herrschaftssystems.

Manche dieser alten Jukus entwickelten
sich spéter zu bekannten Schulen oder
Universitaten. Daher kommt auch das Kanji
-2 im Namen einiger japanischer Schulen
und Universitéten vor, z.B. der Keio Gijuku
Universitat (Tokyo), der Meitoku Gijuku
Mittel-und-Oberschule (Kochi) und der Tsuda
Juku Universitét (Tokyo).

Es gibt heute unzahlige Jukus tberall in
diesem Land. Ahnlich wie die normalen
Schulen haben viele Jukus verschiedene
Klassen, die nach Schuljahr oder F&higkeit
der Lernenden eingeteilt sind. Deshalb kann
jede(r) SchiilerInn den passenden Unterricht
besuchen und in angemessenem Tempo
lernen. Das heil3t, dass man eigentlich ohne
den Unterricht in der normalen Schule gut
auskommen konnte. Was ist dann aber die
Bedeutung sowohl der Juku als auch der
Schule? In diesem Zusammenhang sollten Sie
das Folgende beachten.

Woran Sie zuerst denken, sind
wahrscheinlich die Kosten. Die Gebuhren
kdnnen je nach Juku allerdings sehr
unterschiedlich sein. Dies héngt z.T. von den
Lehrern ab, die von Universitatsstudenten bis
zu namhaften Experten reichen kdnnen. Wenn
Sie wollen, dass ihre Kinder von einem sehr
bekannten Lehrer unterrichtet werden, mussen
Sie natdrlich die entsprechenden Kosten
tragen. Manchmal ist das System der
Gebuhren so kompliziert, dass man kaum
wirklich beurteilen kann, wie man am
effizientesten Stunden nehmen kann.
Uberlegen Sie sich alles sehr sorgfiltig bevor
Sie bezahlen. Es ist zu beftirchten, dass das



Juku-Personal vorhat, Ihnen ein X fur ein U
vorzumachen.

Zweitens interessieren Sie sich bestimmt
fur den Erfolg der Jukus. 2011 machte eine
der berihmtesten und groRten Juku-Ketten
damit Werbung, dass 1.198 ihrer Schiiler an
der Tokyo Universitit (Todai) und 1.241 an
der Kyoto Universitat immatrikuliert
wurden. Diese beiden Institutionen gehtren
zu den besten Universitdten in Japan. Obwohl
die Todai nur 3.000 freie Studienplétze hatte,
haben Giber 12.500 Kandidatinnen die
Eintrittspriifung geschrieben. Die Kyoto
Universitat hatte 2.800 Studienplatze, doch
haben 8.300 Priflinge das Examen gemacht.
Angesichts dieser Zahlen kdnnen Sie erahnen,
wie grol3 der Einfluss dieser Juku ist

AbschlielRend noch ein paar Worte zur
Bedeutung der normalen Schule. Man hért ab
und zu, dass man solange es Jukus gibt, nicht
zur Schule zu gehen braucht. Ich jedoch halte
das fiir falsch. Man kann sich zwar in der
Juku genug Wissen aneignen, aber es gibt in
der Schule noch wichtigere Dinge zu lernen,
wie z.B. gesellschaftlichen Umgang mit
anderen. Dies kann man in den Jukus nur
bedingt lernen, weil man dort ausschlief3lich
fleiBig arbeitet. In der Schule weily man
dagegen, was andere Menschen denken und
tun, wie man sich mit ihnen gut vertragt, und
was ,,Gesellschaft” Gberhaupt bedeutet. Das
ist notwendig dafir, dass Menschen in dieser
Welt harmonisch zusammen leben. Bei der
Beurteilung des Verhaltnisses von Schule
und Juku sollte man dies immer im
Gedachtnis behalten.
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Gebrauchsanweisung ,,Baseball-Kultur

Atsushi Sasai

Keio University

(In Kooperation mit Christian W. Spang)

Baseball in Japan

Baseball kam in der Meiji-Zeit (1868-
1912) nach Japan. AnschlielRend etablierte es
sich sehr schnell und ist heute unbestritten
ein japanischer Volkssport. Bei den Japanern
ist Baseball sehr beliebt. Man spricht auf
Japanisch von ,,yakyt (B £K)”. Das Kanji
B (ya) bedeutet ,,Feld* und ,,EK“ (kyd)
bedeutet ,,Ball*.

Es gibt in Japan zwei professionelle Base-
ball-Ligen, die sog. Pacific League und die
Central League. Zu jeder Liga gehdren
jeweils sechs Mannschaften.

Bis 1949 gab es in Japan nur eine Liga mit
acht Mannschaften. Weil aber das japanische
Baseball nach dem Zweiten Weltkrieg stark
von der amerikanischen Major League
Baseball (MLB) beeinflusst wurde, hat der
japanische Baseball-Verband (Nippon

Sasai, A. (2012). Gebrauchsanweisung
»Baseball-Kultur®. OTB Forum, 5(1), 35-
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Professional Baseball, NPB) im Jahr 1950
nach dem Vorbild der MLB das zwei-Ligen-
System etabliert. Dies flhrte zu
tiefgreifenden Veranderungen: Einige
Mannschaften zogen sich aus dem NPB-
Verband zurtick, andere Teams kamen neu
hinzu und einige vereinigten sich. Seit 2005
besteht das gegenwartige zwei-Ligen-System
mit zwolf Mannschaften.

Jedes dieser Teams tragt innerhalb einer
Saison 140 Spiele aus. Wenn diese Zahl Sie
Uberrascht, sollten Sie sich einmal die Anzahl
der Spiele in der MLB ansehen. Die amerika-
nischen Mannschaften machen zur gleichen
Zeit sogar 162 Spiele. Wahrend der Saison
haben die Spieler normalerweise lediglich
einen Ruhetag pro Woche. Manchmal
miussen sie an neun Tagen hintereinander
spielen. Das ist einer der groRten Unter-
schiede zwischen professionellem Baseball
und Fuf3ball.

Die zwolf Mannschaften haben jeweils ihr
eigenes Stadion. VVon kleinen Kindern bis zu
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betagten Rentnern kommen Japaner jeden
Alters ins Stadion und verbringen dort eine
gute Zeit. Kinder trdumen davon, dass sie in
Zukunft im Stadion als Baseballprofi spielen
werden. Viele Erwachsene wiederum
unterstitzen ihre Lieblingsmannschaft
enthusiastisch. Haufig tun sie dies mit einem
Bier in der Hand. Das heif3t, dass japanische
Fans oft beim Baseballspiel-Sehen Bier
trinken, genau wie viele deutsche Fans beim
Ful3ballspiel-Sehen.

Wie bereits erwahnt, ist Baseball in Japan
sehr tief verwurzelt. Aber auch international
ist Japan eine Baseball-Macht: Bei der inoffi-
ziellen Baseball-Weltmeisterschaft, der World
Baseball Classic (WBC) hat Japan bisher
zweimal gewonnen, nd&mlich 2006 und 2009.

Baseball live erleben

Wenn Sie ins Stadion gehen, sollten Sie
auf einige Dinge achten. Erstens auf die
Getrénke. Auch im Stadion kann man sie
natlrlich kaufen, aber es ist dort in der Regel
sehr teuer. Es kann passieren, dass die
Getrénke im Stadion ungefahr doppelt so viel
kosten wie in normalen L&den. Sie kdnnen
zwar die Getrénke selbst mitbringen, aber
unter Umstanden missen Sie am Eingang
die eigenen Getranke aus Sicherheitsgriinden
in andere Gefalie umftllen, die das Stadion
hierfir bereithalt. Das ist sehr lastig. Einmal
habe ich einen Mann gesehen, der seine etwa
zehn Dosenbier umgefullt hat. Es ist daher
besser, vorher herauszufinden, was man
mitnehmen darf.

Zweitens ist es wichtig, den passenden
Platz zu wéhlen. Es gibt im Stadion ,,infield*-
und ,,outfield“-Platze. Die Eintrittskarten der
frei wahlbaren ,,outfield**-Platze sind
normalerweise am billigsten. Man kann sie
fur etwa 2000 Yen kaufen. Aber in diesem
Teil des Stadions sind die aktiven
Fangruppen bzw. Fanclubs, weswegen es
dort ziemlich laut sein kann. Wenn Sie aber
ihr Team aktiv unterstltzen wollen, sind diese
Platze am besten.

Noch einen Tipp! Wenn Sie in diesem Teil
des Stadions sind, konnen Sie vielleicht einen
»,Homerun-Ball” fangen. Das ist der potenti-
elle Hohepunkt eines jeden Stadionbesuchs!
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Amateur-Baseball

Aulier den professionellen Baseball-Ligen
gibt es Baseballspiele sowohl zwischen
Oberschulen als auch zwischen Universitaten
und Hochschulen. Diese Spiele sind zwar
kleiner als diejenigen im Bereich des profes-
sionellen Baseballs, aber sie sind ebenfalls
sehr beliebt. Da die Eintrittskarten billiger
sind, kdnnen Sie jederzeit ohne groRRen
finanziellen Aufwand ins Stadion gehen und
Baseball live geniel3en.

In Tokyo gibt es einige Universitats-Ligen.
Am bertihmtesten ist ,, Tokyo-Roku-Daigaku-
Yakyt (S KFEFER)”. ,,Roku daigaku
(7S K%)* bedeutet ,,sechs Universitaten®. In
der Tat gehdren dazu insgesamt sechs Mann-
schaften, ndmlich die Teams der alteinge-
sessenen Hosei-, Keio-, Meiji-, Rikkyo-,
Tokyo- und Waseda-Universitat.

Die entsprechenden Begegnungen finden
in der Regel im Frihling und im Herbst statt.
Vor allem die Spiele zwischen der Keio- und
der Waseda-Universitat sind traditionell sehr
beliebt. Man schreibt ,,Waseda* auf Japanisch
- F G« Das erste Kanji ,,7-“ kann man
auch ,,so6 aussprechen. Deswegen nennt man
diese Spiele auf der Seite der Keio-
Universitit ,,Keisosen (B 7-5)” und auf der
Seite der Waseda-Universitit ,,Sokeisen (-5
#%)”, wobei ,,sen (k)“ hier Wettkampf
bedeutet.

Wenn Sie nach Japan kommen, warum
gehen Sie nicht Mal ins Baseballstadion? Am
besten nehmen Sie einen japanischen
Bekannten mit, der ihnen wéhrend des Spiels
alles genau erkléren kann. Viel Spal} dabei!
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Gebrauchsanweisung: ,,Japanisches Essen (Washoku)*

Zhe Liu
University of Tsukuba

(In Kooperation mit Christian W. Spang)

Ich mochte hier die traditionelle japanische
Kuche vorstellen, die auf Japanisch ,,washoku
(Fo£2)“ heilt. Heute nehmen die Japaner
haufig westliche Speisen, inklusive Brot,
Curry, Hamburger, Pizza oder Spaghetti usw.
zu sich. Aber die Japaner essen seit langer
Zeit ,,washoku®, das sich in dem besonderen
Klima Japans entwickelt hat. Washoku
umfasst eine Vielzahl von Speisen und
Getrénken, z.B. Buchweizennudeln,
Misosuppe, Reis, Sashimi und Sushi sowie
Reiswein (sake), etc.

Japaner essen washoku nicht mit Messer
und Gabel, sondern mit Stabchen. Diese
Tradition kommt aus China, wahrscheinlich
weil Stabchen viel praktischer sind fur
Menschen die hdufig Reis essen. Der
gekochte Reis ist das wichtigste Element der
japanischen Esskultur. Japaner essen fast zu
jeder Mahlzeit Reis genau wie viele Européer
mehrmals taglich Brot zu sich nehmen.
Japaner essen Reis in Reisschalen, die
ahnlich wie Teetassen aussehen, nur ohne
Griff. Wenn man Suppen oder andere Speisen
isst, die viel Flussigkeit enthalten wie z.B.
Nudelsuppen oder auch manche Tofu-
Gerichte, benutzen Japaner aber auch eine
urspringlich aus China stammende Art von
Loffel, den sog. ,,renge (GE#E)“.

Wenn man in Japan mit Familie oder mit
Freunden isst, sollte man ,,itadakimasu! (TH
% 9°)" sagen bevor man mit dem Essen
anfangt. Anschliel3end sagt man ,,gochiso
sama deshita! (f/5tiE4E T L 72)", was ,,Es hat
sehr gut geschmeckt!“ oder ,,Vielen Dank fur
das Essen bzw. die Einladung!*“ meint. Aber
das ist nur eine Redensart, wie die Deutschen
vor dem Essen ,,Guten Appetit!“ sagen.

Weiterhin mdéchte ich einige sehr
bekannte und typisch japanische Speisen
vorstellen: Sashimi, Soba und Tempura.

Zhe, L. (2012). Gebrauchsanweisung
»Japanisches Essen (Washoku)*. OTB
Forum, 5(1), 40-42.
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Sashimi ist ein beliebtes japanisches
Gericht aus rohem Fisch und Meeresfrichten.
Anders als bei Sushi, wird Sashimi nicht auf
gekochtem Reis serviert. Die ideale Dicke
von Sashimi ist 3-4mm. Deshalb ist das
Schneiden sehr wichtig. Sashimi wird roh
gegessen und geschmickt mit Bliten und
Blattern serviert. Die Frische des Fisches ist
fur Sashimi sehr wichtig, weshalb der frische
Fisch wéhrend des Transports gekihlt wird.
Sashimi wird von vielen verschiedenen Arten
von Meeresfischen zubereitet, die von der
jeweiligen Jahreszeit abhdngen. Am
beliebtesten sind Thunfisch, Aal,
Riesengarnele, Kalmar, usw. Normalerweise
isst man Sashimi mit Sojasol3e, in die man
Wasabi gibt, der zwar grin ist, aber ahnlich
wie der deutsche Meerrettich schmeckt.

Tempura ist eine bekannte frittierte Speise
in der japanischen Kiiche. Um Tempura
zuzubereiten, werden normalerweise diverse
Gemodsearten, Fische oder Muscheln im
Teigmantel in heiRem Ol ausgebacken. Aber
auch Garnelen schmecken sehr gut als
Tempura. In der grundsatzlich relativ
fettarmen japanischen Kiche, fallt Tempura
als besonders fett auf. Tempura wird
normalerweise mit Beilagen gegessen, zum
Beispiel mit gekochtem Reis oder Nudeln,
aber manchmal wird es auch ausschliel3lich
allein mit Sojasof3e angeboten.

Soba bedeutet ,,Buchweizen* auf Deutsch.
Soba sind diinne graue Nudeln aus
Buchweizen. Soba kénnen in heiller Suppe
oder (vor allem im Sommer) kalt gegessen
werden. Die Lange der Nudeln ist ein Symbol
fur langes Leben. Daher essen
traditionsbewul3te Japaner Soba, wenn sie
den Silvesterabend feiern. Aus dem gleichen
Grund essen Chinesen am Geburtstag Nudeln.
Andere bekannte japanische Nudelnarten sind
Ramen, Somen und Udon.

Japanischer griiner Tee (o-cha, f#75) und
japanischer Reiswein (Nihon-shi, A 7<),
meist ,,0-sake (f#7%4)" genannt, sind die
wichtigsten traditionellen Getrénke in Japan



und werden beim washoku oft und gern
getrunken.

Heute wird washoku nicht nur in Japan,
sondern in der ganzen Welt gegessen.
Washoku ist sehr kostlich, gesund und bietet
eine reichhaltige Ernédhrung, was
wahrscheinlich z.T. erklart, warum Japaner
besonders lange leben. Essen wir also alle
washoku!
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Gebrauchsanweisung: ,,Das Sumidagawa-Feuerwerk*

Mariko Hori

Keid University

(in Kooperation mit Christian W. Spang)

Der Hochsommer ist in Japan die ,,Hanabi
(fE:k)“-Saison. Wortlich Gbersetzt bedeutet
der Ausdruck ,,Blumen aus Feuer*. Uberall
im Land finden zwischen Ende Juli und Ende
August etwa 200 Feuerwerkfestivals statt.
Das gemeinsame Betrachten von
»Feuerblumen* ist sowohl fur Kinder als auch
fur Erwachsene ein wichtiges Ereignis. Man
bringt Essen und Trinken mit und erfreut sich
an einer Art nachtlichem Picknick.

Fur Frauen sind diese Festivals auch eine
der seltenen Gelegenheiten, die japanischen
Sommerkimonos ,,Yukata (¥4 4<)* zu tragen.
Die Yukata (wortlich: ,,Badekleidung®) sind
eine simpler und unkomplizierter zu tragende
Variante der traditionellen japanischen
Kleidung (Kimono, % #7). Yukatas sind nicht
nur einfacher zu binden (d.h. anzuziehen),
sondern auch wesentlich preisgiinstiger. Man
sieht aber gelegentlich bei den Festivals auch
Ménner im Yukata. Die Form ist sehr &hnlich,
aber bei der Farbgestaltung unterscheiden
sich die Yukata fir Manner von denen fir
Frauen.

Das berihmteste Feuerwerkfestival ist
ohne Zweifel das ,,Sumidagawa Hanabitaikai
(BE ) I1AE kK 22)“. Es wird jahrlich am
letzten Samstag im Juli veranstaltet. Uber
20.000 Raketen werden benutzt, um eine
Million Zuschauer am Ufer des Sumida-
Flusses in Tokyo zu unterhalten. Falls Sie
beim Besuch der berihmten Shibuya-
Kreuzung Schwindelgefuihle bekommen,
waére es wohl verninftiger, das Feuerwerk
ruhig am heimischen Fernseher zu verfolgen.
Die Strallen in der Nahe des Sumida-Flusses
sind beim Sumidagawa-Feuerwerk ndmlich
immer vollig Gberfullt.

Sind Sie bereit, sich durch die Massen zu
kédmpfen und eine unvergessliche Nacht zu
erleben? Dann mochte ich Ihnen einige Tipps

Hori, M. (2012). Gebrauchsanweisung
Japan: Das Sumidagawa-Feuerwerk. OTB
Forum, 5(1), 43-46.
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geben, damit Sie das Sumidagawa-Feuerwerk
ohne Reue genielien kénnen.

1. Gehen Sie kurz vorher auf die
Toilette. Es sind zwar rund 200
zusatzliche Toilettenanlagen
vorbereitet aber man kann lange
Warteschlangen nicht vermeiden.
Zudem sind alle Toiletten dort im
traditionellen japanischen Stil. Wenn
Sie nicht wissen, wie man auf einer
~Washiki (F1=)-Toilette” im Notfall
»Sein Geschaft verrichtet”, fragen Sie
Ihre japanischen Bekannten besser im
Voraus!

2. Bringen Sie einige Mullbeutel und
Papiertaschentticher mit. Abfalle
dirfen nicht auf der Stral3en entsorgt
werden.

3. Wenn Sie einem guten Platz finden
maochten, missen Sie sich spatestens 3
oder 4 Stunden vor dem Beginn des
Festivals treffen. Das eigentliche
Feuerwerk wird an zwei Stellen
abgefeuert. Sie konnen auf dieser
japanischen Internet-Seite die beste
Platze heraussuchen:
http://www.pia.co.jp/feature/
hanabi/view/sumidagawa.html. Es gibt
auch gebuhrenpflichtige Platze, fur die
bis zu 6000 Yen gezahlt werden.

4. Falls Ihre Partnerin (oder lhr Partner)
einen Yukata tragt, ist es wichtig darauf
zu achten, langsam zu gehen. Mit den
traditionellen ,,geta (' 5k)“, also den
japanischen Holzsandalen, kann man
nicht so gut laufen. Es kann auch
passieren, dass das ,,Hanao (£4&)%, d.h.
die Schlaufe der Holzsandale, pl6tzlich
kaputt geht. Wenn Sie bei einer solchen
Gelegenheit die Art und Weise kennen,
wie man das ,,Hanao* mit einen
Taschentuch und einer 5-Yen oder
einer 50-Yen Munze reparieren kann,
wirden Sie lhre Partnerin (oder Ihren



Figure 1. How to tie the strap on a geta.

Partner) sicher stark beeindrucken!
Reil3en Sie erst einen Streifen von
lhrem Tuch. Er sollte etwa 4cm breit
sein. Fadeln Sie dann dieses eben
gemachte Band durch das Loch der
Miinze. Auf der Riickseite der Sandale
muss es ein Loch geben. Fadeln Sie die
beiden Schnur-Enden durch dieses
Loch und binden Sie die Band-Enden
mit dem gerissenen Sandalenband
zusammen. Durch diese Notreparatur
wird Ihre Partnerin (oder Ihr Partner)
wieder normal laufen kdnnen!

5. Das Schwierigste kommt allerdings
erst nachdem die letzte Rakete
abgefeuert ist: die Heimfahrt. Die beste
LOsung ware ein Hotelzimmer in der
Nachbarschaft zu reservieren. Wenn
dies nicht moglich ist, gibt es nur zwei
Madoglichkeiten: Entweder sie machen
einen langeren Umweg oder sie
bewegen sich achtsam inmitten der
Massen. In diesem Fall empfehle ich
Ihnen wenigstens die Riickfahrkarte im
Voraus zu kaufen.

Ubrigens werden Sie sehr schnell
bemerken, dass viele Japaner bei
Feuerwerken oft zwei bestimmte Ausdriicke
in den Nachthimmel rufen: ,, Tamaya“ und
»Kagiya“. Dabei handelt es sich um die
Namen der beiden wichtigsten japanischen
Feuerwerksfirmen, welche mit den Ausrufen
fur ihre Kunst geehrt werden sollen. Die
Hanabi-Spezialisten arbeiten auch heute
weiterhin kontinuierlich an Verbesserungen
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und neuen
Farbkombinationen
sowie Formen.

Zum Schluss mochte
ich noch anmerken,
dass ich in diesem Text
relativ viel Gber
negative Aspekte des
Festivals geschrieben
habe. Insgesamt sind
japanische Feuerwerke
aber wirklich
wunderschdn und der

Besuch eines Feuerwerk-
Festivals ware sicherlich
eine phantastische
Erfahrung. Ich winsche lhnen, dass Sie einen
vergniglichen Abend verbringen werden!
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Gebrauchsanweisung ,,Das japanische Neujahr*

Osamu Tamura

(In Kooperation mit Christian W. Spang)

Uber den Jahreswechsel haben die

meisten Japaner einige Tage Ferien. Obwohl
nur der 1. Januar ein gesetzlicher Feiertag ist,
sind staatliche und kommunale Behdrden in

der Regel vom 29. Dezember bis zum 3.

Januar geschlossen. Auch viele Laden haben

an den ersten Tagen des Jahres

Betriebsferien. Bevor manche Convenience
Stores und Supermarkte vor etwa zwanzig
Jahren angefangen haben, auch an Neujahr

zu Offnen, war es an den ersten Tagen des
Jahres — auller an groRen Bahnhofen oder
Flughafen etc. — sehr schwierig,
Einkaufsmoglichkeiten zu finden.

Das traditionelle japanische Neujahr hat

nach den Erfahrungen, die ich friiher bei

meinen Grolieltern und Eltern gemacht habe,

folgende sechs Merkmale:

1) Sauberkeit: Das neue Jahr und die
mit ihm kommenden Gotter muss man
in einer sauberen Umgebung
empfangen. Deshalb reinigen viele
Japaner am Jahresende ihre Wohnung
sehr grindlich. Der Eingangsbereich

und die heiligen Stellen in der Wohnung
werden mit Neujahrsschmuck verziert,

der fur einige Tage am Jahresanfang
dazu bestimmt ist, die Gotter zu ehren.

2) Ruhe: Man soll an den ersten Tagen
des Jahres den Dingen, die man taglich
benutzt, insbesondere Messerwaren

und Feuer, danken und sie moglichst in

Ruhe lassen. Aus dem gleichen Grund
verwenden viele Japaner am
Jahresanfang besondere Essstdbchen
statt der gewdhnlichen Stabchen. Und

sie bereiten am Jahresende traditionelle

Neujahrsgerichte vor, die fr einige

Tage am Jahresanfang haltbar sind, um

die Kiichenmesser und den Herd an
diesen Tagen moglichst wenig
gebrauchen zu mussen. Diese Gerichte

,Das japanische Neujahr*. OTB Forum,
5(1), 47-50.

Tamura, O. (2012). Gebrauchsanweisung
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heiRen ,,Osechi-ryori (i) oder
einfach ,,Osechi* und sind auch
deswegen praktisch, weil — wie
eingangs erwahnt — am Jahresanfang
viele Geschafte geschlossen sind.

3) Gluck: Die Neujahrsgerichte
enthalten bestimmte Lebensmittel, die
Gluck bringen sollen, wenn man sie zu
Neujahr isst, und zwar Garnelen,
Heringsrogen usw. Zum Beispiel wird
gesagt, dass man ein langes Leben
geniellen kdnne, wenn man zu Neujahr
Garnelen isst, weil sie einen so
gebeugten Riicken wie Greise haben.
Und ein japanisches Sprichwort sagt:
»Zur lachenden Familie kommt das
Gliick.” Vielleicht gibt es deswegen
besonders am Jahresanfang viele lustige
Programme im Fernsehen.

4. Gluckwunsche: Der japanische Gruf}
am Jahresende heift ,,Yoi o-toshi o
omukae kudasai (EWBEZ BT T &
)“ oder kurz ,,Yoi o-toshi o, der
ahnlich wie in Deutschland
»(Empfangen Sie bitte) ein gutes
[neues] Jahr!* bedeutet. Aber ptnktlich
um 0.00 Uhr am 1. Januar wird diese
Formel abgel6st. Stattdessen heil3t der
erste japanische Gruf® im neuen Jahr
,»(Shin-nen) akemashite omedeto
(gozaimasu) (CFTAE)BIT £ L TR DT
ED(Z WV ET)) was man
folgendermalien Ubersetzen kann: ,,Ich
gratuliere dazu, dass das neue Jahr
begonnen hat.” Denn die Tatsache an
sich soll gefeiert werden, dass man
wohlbehalten ein neues Jahr anfangen
konnte. Deshalb &ulern diejenigen
traditionsgemalr diesen Gruf3 nicht,
denen im vorigen Jahr ein Familienglied
verstorben ist. Viele Japaner tauschen
auch Postkarten mit diesem GruR aus.
Durch diese Neujahrskarten, die
sogenannten ,,Nengajo (F-201R), kann
man mindestens einmal jedes Jahr das
gegenwartige Ergehen der anderen



erfahren, auch wenn man sonst
miteinander kaum in Kontakt steht.
Wenn man Neujahrskarten bis zu einem
bestimmten Tag (etwa dem 25.
Dezember) zur Post bringt, werden sie
in der Regel am 1. Januar zugestellt.

5. Gebet: Innerhalb der ersten Tage
nach dem Jahreswechsel besuchen viele
Japaner schintoistische Schreine oder
buddhistische Tempel, damit sie den
Gottern oder Buddhas fur den Schutz im
vergangenen Jahr danken und um den
gleichen Schutz im neuen Jahr bitten.
Dieser erste Schrein- oder
Tempelbesuch in einem Jahr heif3t
»Hatsu-mdde (#]55 T)“. Nicht wenige
Japaner besuchen jedes Jahr nur bei
dieser Gelegenheit spontan einen
Schrein oder Tempel. Also ist der
Besuch oft nicht nur der erste, sondern
auch der einzige in einem Jahr. Und es
gibt auch Leute, die vor dem
Sonnenaufgang am 1. Januar an die See
gehen oder auf einen Berg steigen und
zu der am Horizont aufgehenden Sonne
als Verkdrperung eines Gottes beten.
Der erste Sonnenaufgang in einem Jahr
wird ,,Hatsu-hinode (¥] B &

fH)* genannt.

6. Familie: Viele Japaner mochten
Neujahr mit ihrer Familie verbringen.
Deshalb sind am Jahresende und ein
paar Tage nach Neujahr viele
offentliche Verkehrsmittel und
FernstraRen mit Menschen tberfillt,
die zu ihren weit entfernt wohnenden
Eltern hin- und zurtickfahren oder mit
der Familie reisen.

Kurz gesagt, kann man also festhalten,

dass Japaner traditionell Neujahr und ein paar
Tage danach in Ruhe mit der Familie zu
Hause verbringen. Am Jahresende sind dafir
aber alle sehr damit beschéftigt, die Wohnung
zu reinigen, die Neujahrsgerichte
vorzubereiten und Neujahrskarten zu
schreiben. Allméahlich weicht allerdings auch
das japanische Neujahr von der Tradition ab.
Die Kihlschranke zu Hause werden groRer
und die Zahl der Geschéfte nimmt zu, die
auch an Neujahr getffnet sind — insbesondere
in der Stadt. Deshalb nimmt die
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Notwendigkeit der besonderen
Neujahrsgerichte ab. In den letzten Jahren ist
auch die Zahl derjenigen angestiegen, die den
Jahreswechsel nicht mit der Familie sondern,
— allein oder mit Freunden — auf Reisen
verbringen. Und nicht wenige schicken E-
Mails statt Neujahrskarten, insbesondere unter
den jingeren Leuten.

HADITH

FEOEDLY BIZZWTWOHAKANIZE ST
BAMOKRBIZZ2 %, 1H 1 B7ZTNERET
RESTZUHETHLIN, EHL#TABEERLE
JFIZFEAIE LTCT12H 298721 H3HET
PAE>Tn5, Z DJEBEDIHRD DOEA T
KRELTNWE, T E=ZT AR RNTRRA—
N—v—lry F AR ERNCEH b5 %
BRE MO D £ TIH, FEDOMDOEHRE — K&
TREROZEW I B R RS E— BN TE D L
ZAERDITDHDITRE#H L o7z,

EHEMI 72 AARD T HIX, T LA RESCH
Bob ETB|MILERORRICE S L, K
D 6 DDFHR A FFO,

O EE: BHLWEBIOZENE—
TR TR ML, THSRBRE T
2T B0, ZDH%EL D
HARNIFERIZEZBENICRERT S,
ZBA & F O OB 72 AT I IXIE A Al
D Z2fin, ZIUIFEOIRDOFHE DB
WEM A IZE A R T DHT20ODH DT
Hb,

@ KB : FOBDOKAMIZ. H
TAME S TWDY, KRR KITIK
BLT, ZNHE2TEHETRERZ
< TV, R CEANSEZL D
A AR NIZEDIEDITIIVD b DZEDA;
b VIR E AR WD, FERIC
IR EARBROEREZT 5, =

NITEBOB A IChb-> TERBT 5
BHET, ZoHHAMICETNE %
O VBEETEHETDR+570
ThHbd, ZORBET TBEHEEL F
TIFHIC TREH) LM, — &)
WCEL LT LY IC— FEDIEHITEL D
IEREAE - TWEHDOT, EANTLH
Do

® t&: ZOEABBICIFREST
AS>TWAEBMNPHY, N6 EICH
WCBE_NEmEEZ L7607 EEbilTn



o BAREIIZIZ, WESERO TR ET
%60Wxi\@%i%$#0@;9
HENREHR > TWHDT, ZhaktH
ICBRDEREZTED EEDbNTWY
5o F£2. BADOZ I EH5H
IXERTZD] VWO bDONB DL, F
D= DFFITHFEDIRDIET L EIZBRE N
FAAN LD E LIV,

@ PNOSEE: HAOFEROERE
E TEVWBELEZBIZ TV 720
M TRWBHEL] L), KAk
FACL21 T (EH5%) B [H] 4+
Z (WX THFEW) | LW EKRTH
5o LPL1IHLHFRIORFO D& -
M, ZOZWE UITEE 2223
5o o T, HAEDOHF i
MOBREIT T G HITEL TED
TED (ZTSVET) | L5V, kD
ot 5 WZARES © T LWEDRIRE -T2
WZRAEBHRNESEVWET) . 29
Tae#“?“éwéi\ 2B L WA IR
LZEMTERLEVWIFHEAKREHD
REENSTHD, ZOD, FiEx
AIEEICEL LI AIZLEZD IV 2
O F bRV, 2 OHARANTZ
DREZENEELTRY b7, 2
O TEER) EFHENDHED T ) —
T AT H— RIZEL-oT, ZOMITIX
HUWNZIZ E A EBEMNRSTH, D
< ELEE—ENIMHTFOLENEND 2
EMTEL, FEREFRESTZH (2

W/2uh 12 H 25 H) ETICRETIUE,

FRIE LTLIHLHICERESND,

® #rv Eﬁ&iof%@@ﬁa
PIPIZ BAR AN D 130 I

DT 5, A w@@W %Wﬂﬁé
I LWREISE T 5 Rk %
BEWT57-20THDH, ZO—HThk

HIDOFEE~DIBZ VT THIFET) LW
9. BRI FIZS D DI

ZOBRTET EW S BRI L 72
W, ST, ZOBSYNR—HFDNT
MOTENI T TR ME—L VD =
EHE<Hb, £/, LH1IHDODHDOH
BNZHRIIZHE T 720 1HiZE o720 L
T, MEARBETLHO L L TKERS
HISEAR DN B H- 5 KIGICHT 52 Ax b D
—HETHRIOBOHIT THIHOH] &
MXN D,

® FiE: Z<OHAMNITHEF
e —EmI L EEoTn D,

IO, AFRETTHOEARKIZZL
DN AT ER B <01 R 2 i S i E
Bix, ZELBEnTERBOC~MEE L
V. FETHKITLEZDT5 A% ThHsS
NNnz > TWn5H,

SF Y HARNIEHAIZE B & iz <
BHIZELEWTCHERE —FEICETwmI T &
S5x5, LML, TORDVIERITHES N
Fatwbr U7z 0 15 A RHER % e f U 7= 0 AF20IR
ZENZD TREIZITC LY, 72770, KEI
HADITTH bIEMNLEEN TE TW5, FiE
DWRENRKEZL 720, JTLHHEENWTWDJE
NEFICERE TR TV D, 272, K5l
72 IE A B O LB X > TV D, IEFRIEAT
DEDLY HEZFFEE —HEICTIERS —KANE
FRIE AT RAETHIT T ABEML 7=,
Z L THEBERORDVIZ E- A — /L& %ED AN,

WCEFH DO TIIAD 72 720,

Informationen zu den Autoren [About the
authors]: In seiner Zeit als Physikstudent lernte
Osamu Tamura (4 #c) Deutsch als zweite
Fremdsprache. Spéater wohnte er zwei Jahre in
Deutschland einschlielich Teilnahme an einem
viermonatigen Deutsch-Intensivkurs. Er arbeitet
seit vielen Jahren an einem Forschungsinstitut und
besuchte im Studienjahr 2011 einen
Fortgeschrittenenkurs an der Tsukuba Universitat.

Co-Autor: Christian W. Spang (siehe Prolog)

Wortschatzliste Bi3& U X |

Deutsch H A5
der Jahreswechsel ENEDLDHZ L, ENKEHE
kommunal H7 BB RO
die Behdrde BT

die Betriebsferien (Plural)

PEIE - R P OB AR

das Neujahr

JtH

49



das Merkmal R

die Umgebung BRI

der Eingangsbereich X B

verzieren i %

ehren WEEERT D

die Messerwaren (Plural) FIEH O A %A
moglichst TE L2

haltbar EFLT5

der Herd MEE, ZAH
eingangs RANZ, BEIZ
erwihnen ELESRR

die Garnele W (7L~ b)
der Heringsrogen B

der Greis GEFmICEmEmDBIED) AN, F£HY

M1 die Greisin

das Sprichwort

e

ablésen (~EWHAREE) T D
folgendermaRen RDOEHIZ, LTI~ K912
gratulieren BHNWEEF D

wohlbehalten M

traditionsgeman

LE7=0I2HE-> T, miichl- T

die Neujahrskarte (Nengajo)

MEOT)—FT 4 70— (FEIR)

das Ergehen HE., Hif
das gegenwartige Ergehen | JT{%
zustellen Bl %
schintoistisch FHIE D
buddhistisch LD
spontan H IR
die Verkdrperung REL, Bl
das Verkehrsmittel A2 B

die FernstraRe

Gt BREE DO T 2 AH ALICAE 55) B S

uberfullt bENMNZ ST, FEOIRAAEE T
allmahlich RN

abweichen Tihvh, BEns

ansteigen 4%

50




The Techno-Tip

George R. MacLean

University of the Ryakyus

This issue’s tech tip considers group sites.
Group sites are a useful alternative for people
who don’t know how to write code but want
some of the facility that a web page or a
Moodle space make available. All of the
Internet’s big three mail providers have
offered some form of group support for quite
some time now. More recently, some
independent organizations are offering similar
services. This article will look at Google
Groups, Microsoft’s SkyDrive, Yahoo Groups,
as well as GroupSpaces, an independent
company that is carving out a growing niche
in this area (see Table 1). Several spaces are
in transition at this time, and so some of the
features discussed below may change over
time. Although it may perhaps not be the best
time to declare a definitively preferred space,
this article will nonetheless consider the
utility of each space at the time of writing.

Why Use a Group Site?

Group sites are useful for maintaining
communication for any number of
organizations, such as university clubs,
community organizations and, of course,
classes. This report will focus largely on
educational applications, although many of
the functions discussed are equally useful in
other settings.

Educational Applications for Group Spaces

I have found group spaces to be very
helpful, especially because they allow my
students to upload and download files. I first
set up a group space to allow my students to
upload PowerPoint presentation files prior to
class. Before that, | had considerable
difficulty because most of my classes weren’t
in computer labs, and so students had to bring
their presentation files on a memory stick (or
floppy disc!). This added considerably to
class time entailed for the activity. Using a
group space (Google at the time), | was able
to have students upload their assignments,
download them, and save them in a folder that
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was ready before class even started. It saved a
great deal of time and trouble!

As | became comfortable with group space
facilities, | began asking students to take a
picture of themselves with their phone, and to
upload it to the group space. | used the
pictures to memorize students’ names and to
create profiles of each student. It’s possible to
upload most file formats, so 1 also began
asking students to record tongue twisters
using their mobile phone and to upload them.

As almost all of my students have a
computer at home, | now ask my student to
write their essays using a word processor, and
to upload their assignments a day before class.
If it’s not too busy a week, this allows me to
correct them and hand them back all within a
one week turn-around, thus greatly reducing
feedback lag-time. In addition to the above, I
use my group spaces for group mailings,
providing a course schedule, posting
announcements, posting students’ grades,
providing links for further study, and forums
for conversation and writing.

How to Create a Group Space

The first thing to do to create a group is to
register it. The person who registers a group
becomes its primary administrator, although
they can delegate administrative powers to
anyone in the group. The big three — Yahoo,
Google, and Microsoft require that anyone
who wants to register and join a group has to
have a mail account set up with their service.
This can be a problem because it means the
entire community of users has to set up mail
accounts and some people might not want
them. In the case of GroupSpaces, users can
register using any mail address, be it a mobile
address or an email address.

Next, there are two ways an administrator
can invite other members. The registration
process allows an administrator to specify a
group name (provided it is not already taken)
and a URL address. From there it is possible
to either (a) send out invitations to all



Table 1. Features Listed by Group

which case the administrator

Feature GroupSpaces  Google  SkyDrive  Yahoo will receive a mail and can
uploading files 0 X 0 0 easily approve or deny requests
downloading on a case-by-case basis.

files (0] X (0] (0] -

group mailings 0 0 0 0 My Choice (for now)

Forum o X X X I have used all the group
Polling X X X 0 providers mentioned in this
Calendar © 0 0 0 article and, for the moment, |
:fri:e‘f‘:ﬁfp © X X X am happiest with GroupSpaces.
limit 50* X X X As mentiqned above, it is the
multi-lingual X o o o only provider that allows users
custom to access all of a group’s
background o X X X facilities without setting up a
Space 250MB 5GB 7GB 100MB dedicated mail address with

* More members are possible with paid plans.

potential members, or (b) somehow otherwise
provide the registration URL to people who
should join the group. In my case | am using
GroupSpaces now, and it is possible to copy
the URL and display it to my students as a
QR code (see figure one). Most students have
QR code readers and Internet access on their
phones, so | have found this to be a highly
expedient way to quickly recruit group
members. Students can register with their
mobile address and log in later from a
computer. | also display the URL for students
who are unable to register using their phones
and have them copy it to input later on a
computer. Although the process is somewhat
more cumbersome, students have been 100%
successful when registering to join groups
that I have set up.

In any case, the administrator has to set the
group’s security settings to ‘anyone can join’
before aspiring members can join. Once this
is done, it is highly advisable to have group
members join as quickly as possible. This is
because it is best to use a private and secure
membership setting so as to avoid unwanted
lurkers and other potentially malevolent
presences. In the past | have had two groups
swamped with membership requests from
non-students. Furthermore, administrators
should be wary of vandalism. | have seen
some decidedly profane postings in otherwise

well-intended sites due to lax security settings.

Once the majority of members have joined, a
group can been closed to the general public. It
is still possible for people to apply to join, in
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that group’s provider. Its

various layout options provide

the closest thing to a web page
environment. It’s possible to set the banner on
the page to any image the user chooses. In my
case | use the same background as my
university’s homepage, and many students
don’t even know that it isn’t an official
university page. GroupSpaces is also the most
mobile friendly site, and this is important
because it allows my students to access the
group anytime anywhere using their phones.
A final reason I will continue to favor
GroupSpaces at the moment is that | think it is
the most likely candidate to maintain
consistent features and services. The big three
providers are at a transition point right now. If
I had to choose a (distant) second preference,
it would be Yahoo Groups. I like their polling
function. Furthermore, the majority of
features that initially attracted me to use
groups are still available. Both Google Group
and MS Groups are works in progress at the
moment and integral group features, such as
file sharing, are now located in other places,
such as Google Drive or Skydrive. For the
sake of simplicity and ease of use, having all
group features inside the group and on one
page decides the matter for my purposes. At
this precise moment, | wouldn’t recommend
either Google or Microsoft groups spaces.
Until they bundle their group services better,
I’d say they both lack the facility I’d like to
see in a group space. Still, competition in this
domain seems to be inspiring significant
upgrades. Just as this article was going to
press, Microsoft’s Skydrive announced a



survey application using Excel
(<http://blogs.windows.com/skydrive/b/
skydrive/archive/2012/11/08/excel-surveys-
now-available.aspx>), and both Microsoft and
Google are letting it be known that further
applications will be available in the near
future. It therefore behooves educators and
other interested parties to stay abreast of what
is available from
each of these
providers, and to
perhaps even
participate in
development forums
to let providers
know what facilities
would be useful in
educational settings.
All too often, companies seem to be operating
in a vacuum when it comes to anticipating the
needs of educators when developing
applications and products for the education
market.

Figurel.
QR code with URL
for group space

Room for Improvement

There are still a number of features | would
like to see in a group space that could
optimize them for educational purposes. 1’d
like to be able to create folders that would
allow me to download in one fell swoop
instead of downloading files one at a time. In
addition, | sometimes worry that students are
able to download and view each other’s files.

I try to be quick about downloading student
assignments and deleting them from the group
site, however | can’t administer the group
space all day. With this in mind, it would be
helpful to be able to specify who is able to
upload and download files within a given
folder. Another feature that | would like to see
would be a forum space where it is relatively
easy to see all posts on one page. Google
Groups used to have this feature but it was
discarded in the course of their renovations.
The reason | would like such a feature is that
it would be helpful to be able to copy and
paste all comments with one action, instead of
having to open numerous posts. Such posts
are a valuable way to get students to write,
and it’s helpful to be able to quickly have a
copy of everyone’s comments on a given
topic. It facilitates a teacher’s ability to
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display and review such comments in class
and to provide feedback about them.

For the sake of readers who might be
interested, 1’ve set up a temporary group
using GroupSpaces. It can be accessed using
the QR code below or at http://groupspaces.
com/QutsidetheBoxAMultilingualForu/join/

Given that we only meet once a week,
groups have become an invaluable resource
for my communication with my students, and
an integral part of how | conduct my classes.
Groups provide the facility of a web page
without the learning curve. They can be
learned to the point where they can be used in
a very short time. With this in mind, I highly
recommend groups.
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Literature in Class and outside Class -

A Case Study in a Dual Function of the Sherlock Holmes Canon

Jeroen Bode

University of Tsukuba

General Overview

Reading is one of the four basic language
skills to cover in order to master a foreign
language. There are a wide range of options
for teaching reading, for example, graded
readers, textbooks, and workbooks. Another
option is to use reading material not
specifically designed for language acquisition.
In this case, the teacher has to provide and
outline the educational purpose of this type of
literature. Depending on the texts, there exists
the possibility of looking at a story with a
variety of editions ranging from graded reader
to the original and the annotated edition. In
class, using several editions together can
facilitate the understanding of difficult
segments in selected sections of the original,
and help to facilitate understanding through
the use of either the graded reader or the
annotated edition.

Paper Outline

Part one of my paper introduces my
experience teaching the short stories of Sir
Arthur Conan Doyle as outlined above,
explaining the class format used during the
two years since the New English Curriculum
IE and CE classes were established at the
University of Tsukuba. In the second part of
my paper a discussion follows on available
teaching materials for literature in general and
specifically on the use of graded readers in

Bode, J. (2012). Literature in class and
outside class: A case study in a dual
function of the Sherlock Holmes canon.
OTB Forum, 5(1), 55-74.
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classroom situations. There is also a
discussion of what materials to present to
students and how to address the complex and
controversial issues encountered in literature.
The central question to be answered by the
end of the article is what the benefits are for
extensive use of literature in the classroom.

Available Teaching Materials for
Literature

In teaching literature classes, it is possible
to use a wide range of material. The most
important, on a practical basis, are graded
readers, followed by material not specifically
designed for language acquisition and
education, such as the abovementioned
original (Strand) and annotated editions.
Supporting the reading of students, the use of
other source material—such as internet,
electronic dictionaries, and if possible other
secondary reference material (e.g., Wexler,
2008)—nhelps students to understand the
actual story they read with the secondary
benefit of language acquisition and general
topic knowledge.

Macmillan, and Pearson/ Longman-
Penguin

There are several other graded readers
editions available, such as the
Pearson/Longman-Penguin readers and the
Macmillan readers. The Penguin editions also
have extensive teaching-support material
available from the main Pearson/Penguin
website. The Penguin readers also have a
wide range of levels for the Sherlock Holmes
editions. As shown in appendix 1 they range
from level 2 to level 5. For adult readers they



are certainly as good as material for self-study
purposes, but for the younger students during
class time the Oxford editions instead have
good illustrative material (including present
day photos of London) and page formatting
appropriate for facilitating the learning of new
vocabulary. The Penguin edition of the
Oxford Short Stories is not available in a
single volume but separated into two volumes,
which has an adverse effect on the tight
financial situation of students in my classes.
Even more important, and from a practical
point of consideration, the levels are not the
same (see appendix 1). A Scandal in Bohemia
is level three (1200 headwords), while the two
other stories are at level 4 (1700 headwords).
It would mean to jump a full level in just one
term.

Oxford Readers

In my classes | predominantly use the
Oxford readers because the level range is
larger than the other editions. A more
important consideration is that the selected
stories in Sherlock Holmes Short Stories
(Conan Doyle, 1989) are only available
through the Oxford readers (See references
cited). There is a choice available to the
teacher to decide whether to use either
Dominoes editions (beginner level) or
Bookworm editions (higher level). Appendix
1 compares these different levels with those
of the other two publishers. It is even possible
to use the Dominoes and Bookworm editions
successively in a mixed manner as explained
earlier. The Oxford graded reader has
additional teaching material available in print
as well as downloadable material. In
published form they range from Activity
Worksheets (Oxford, 2012) to Tests (Oxford,
2012), and are accompanied by a Teacher’s
Handbook (Oxford, 2012) for each stage.

Current Theories
on Graded Readers

In this section | will refer to current
research in the field of language acquisition
through the use of graded readers. Interesting
research has been done on extensive reading
programs with graded readers. In this paper
though, as observant readers will notice the
course description is more closely oriented to
intensive reading (Nation, 2009). But for
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completeness, | also discuss extensive reading
here in order that teaching balance between
the two can be achieved.

I. P. S. Nation

In his book Teaching ESL/EFL reading and
writing, Paul Nation (2009) discusses the use
of graded readers and how to apply them in
extensive reading programmes. The
discussion is on a practical level outlined in
chapter 4 on extensive reading and covers the
issue in an accessible way. He concurs with a
study done by Waring and Takaki (2003) that
concludes that without further reinforcement
the vocabulary gains from reading were
gradually lost (Nation, 2009). For vocabulary
repetition hee recommends reading 25 graded
readers per year, or other material (1.5
academic textbooks or 6 unsimplified novels)
in a correlated way. Most of the ideas he
proposes are valuable observations regarding
students’ interests, which should take priority
over the teacher’s selections. On a practical
level there is room for a few modifications.
Definitely, there is much to say for his ideas,
but because of class limitations, it is
necessary to decide a course plan and select
the appropriate material.

Nation and Wang

Other matters, like reading speed, the
number graded readers per week, and the
amount of known words (98%), are important
issues for extensive reading programs;
however, graded readers also contain other
possible uses and learning goals in class
(Nation & Wang, 1999), which they describe
as the following: gaining fluency in reading,
establishing previous learned vocabulary and
grammar, and learning new vocabulary and
grammar (Nation & Wang, 1999, p. 356). In
addition to this, it is possible to collect, for
instance, recurrent vocabulary in the Sherlock
Holmes stories (graded reader editions) and
see if the original or annotated editions use
either the same vocabulary or synonyms of a
distinctive locality (London) and time (late
19" century, early 20™ century). In this
process, an extensive vocabulary collection
can be acquired, perhaps not for primary use,
but for secondary use in doing, for instance,
reading tests.



Day and Bamford

In Day and Bamford (1998, pp. 174-198),
the readers of different publishers are
compared. As for the Sherlock Holmes stories,
only the stories in Figure 1 below show up in
the Edinburgh Project Extensive Reading
(EPER) list. The other Sherlock Holmes
readers in the Oxford editions do not appear
in the list for quality rating with five (5) as the
highest score in the system. The list is dated
for 1998. At present it seems that an updated
list is not available.

the English course also forms a connection
surpassing mere language learning.

First Term Syllabus

In my IE-classes, three graded readers are
used during the whole academic year. In order
that the students get familiar with the purpose
of the class—how to use the original (the
Strand-facsimile Midpoint edition, n.d.) and
annotated editions (Klinger, 2005), and how
to keep a notebook—the first term (April-
June) is assigned to an

Sherlock Holmes: The Blue Diamond [OD]
The Hound of the Baskervilles [MR]
The Sign of Four [MR]
The Speckled Band and other stories [MR]
A Scandal in Bohemia [PR]
Three Adventures of Sherlock Holmes [PR]
Sherlock Holmes short stories [PR]

elementary level (stage
2/700 headwords), even in
high-level classes. The
notebook format in my
classes functions in a
slightly different way from
the lexical or vocabulary

(top score)

(top score)

Figure 1. EPER List. OD stands for Oxford Dominoe; MR for

Macmillan reader; and PR for Penguin reader

Class Format Outline

Since 2011 the English curriculum at the
University of Tsukuba has changed from a
separated to an integrated structure of English
courses. The first two class formats are Cross-
cultural Studies and English (CE), and
Principles of English (PE). These two types
of classes emphasize analytical and critical
thinking in a English setting. The Integrated
English (IE) classes especially are for
developing the four language skills towards a
more advanced level for academic purposes.

In my IE-classes, reading receives a lot of
attention throughout the year. In the first term
this is done at home and during class-time.
During the reading process, students take
notes in a structured way about the most
important information, e.g., data or facts in
the stories. The material I use in class are the
Oxford graded readers of Sherlock Holmes
stories in particular. In these stories certain
academic disciplines are emphasized in
solving crimes, mysteries and other singular
matters. In particular, the value of observation
of the facts and the deduction of the truth are
shown in an accessible way. By implementing
these extra benefits into their major studies,
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notebooks of those
recommended by Schmitt
and Schmitt (1995).
Adding to their linguistic
considerations of a notebook, in my
experience it should also contain information
on the story being read, such as a timeline
(see appendix: timeline) in ordering the
information presentable, and details on other
important constituents of the story (characters,
settings, action, and other content matters).
The first term is mainly to balance difficult
material (original and the annotated editions)
with less demanding material (graded readers).
For this first term, three stories are read: The
Speckled Band, A Scandal in Bohemia, and
The Five Orange Pips. They are ideal stories
because, for one, the main characters,
protagonists, and antagonists in the whole of
the canon are introduced and it is therefore
easy to compare or contrast them in these
stories. Furthermore, the graded reader for
The Speckled Band has a story element
missing, which actually forms an important
element in the original: Holmes meets the
stepfather and with this confrontation the
humorous personality of Holmes is introduced
through the original. Through the graded
reader the main story-line is known by the
students, and with excursions into selected
segments of the original/annotated editions,
they can work together in groups of four



* Sherlock Holmes short stories (O.G.R.)
* Class purpose: reading & writing

second
term

* The Sign of Four (O.G.R.)
* Class purpose: presentation/listening (basic)

* The Hound of the Baskervilles (O.G.R.)
el ¢ Class purpose: presentation (advanced)

Figure 2. Term schedule with O.G.R. (Oxford graded reader) title and main purposes

members to carry out small class-time
research projects. The aforementioned
discrepancy between the conditions has
sometimes been described as occurring during
the process of intralingual translation
(Jakobson, 1959/2000) from source to
simplified version within the same language
situation.

Second Term Syllabus

In the second term (September-November),
students’ notebooks provide the essential
information to make PowerPoint slides and to
help keep the presentation to the point.
PowerPoint presentations are done in small
groups of four members on topics concerned
with the second graded reader (long story) for
the year titled The Sign of Four (level 3/1000
headwords). This book is read outside class
during the summer holidays. Without the
teacher present, students need to work on
their own, collecting information in a
methodical and structural way in their
notebooks, a secondary benefit being the
manual skill of writing. The reading and
collection of information and writing, which
is the first step towards the production of
PowerPoint presentations, form the initial
steps towards explaining to other class
members assigned topics from the story. This
is the output of knowledge, and the receiving
class members (the audience) will have the
chance to collect possibly misunderstood or
interesting information, which becomes the
input or listening experience. The graded
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reader (input), the notebook (input/output),
and the PowerPoint presentation (true output)
form an interconnected whole during the
academic year. The notebook in my classes
has therefore multifarious purposes: recording
vocabulary, developing organizing skills
(timeline for alibis and evidence) and
structural listing of important details (facts
and data) in the presentations of the other
class members. By self-study and note taking
(listening part) of the PowerPoint
presentations by other class members, the
notebook contains data from different sources
and valuable testimony of student research
and investigation endeavours.

Third Term Syllabus

The final term (December-February) is for
the last story of the year: The Hound of the
Baskervilles. During the winter holiday, the
book is assigned as an out-of-class activity in
the same manner as the summer reading
project. The PowerPoint presentations are
then completely self-produced by the student-
groups themselves looking at the story from
their viewpoints and taking a topic related to
their major or special interests in discussing
the story. Students can investigate for instance,
the hound as a topic. The students ask
themselves: What is a hound? How is this
different from a dog? Are there other canine
categories? Although completely self-
produced presentations, it is essential for the
teacher to see if the product is according to
the standards established and practiced in the



previous terms. This covers the collection of
information (1% term) and to structure it for
PowerPoint presentations (2" term).

Call System Benefits

There are multiple benefits of the computer
assisted language learning (CALL) system.
For one thing, students are able to do web
searches for difficult passages in all three
editions. Of course, as an extra benefit of
these searches of English-based websites,
vocabulary knowledge increases. From these
searches, students develop skills in
association and look for related search
material more closely connected to their
personal interests.

The second benefit for using the CALL
system is to search inside the original and
annotated editions through the Optical
Character Recognition (OCR) function of
PDF files. Looking, for instance, for certain
information in the story, or to find recurrent
vocabulary in context becomes very feasible
within class time. With the OCR function,
students can also locate through a keyword
certain information when preparing their
presentations. Without taking up too much of
the allotted class time with the CALL system
in place, sending and explaining these PDF
files with the OCR function can be also be
achieved.

Traditional Notebooks and Haptics

The use of a notebook looks old-fashioned,
but considering the actual writing by hand,
English vocabulary and sentences are good
practice in remembering correct spelling. In
an interesting article on haptics—the science
of touch and sensation—by Mangen/Velay
(2010), the importance of handwriting is
addressed as follows:

The increasing disembodiment of writing
currently taking place should not be
reduced to a matter of interest primarily for
philosophers, nostalgics and neo-Luddites,
as it points to the importance of
acknowledging the vital role of haptics, and
the profound and fundamental links
between haptics and cognition, in writing.
Our body, and in particular our hands, are
inscribed in, and defining, the writing
process in ways that have not been
adequately dealt with in the research
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literature. The current radical shift in
writing environments mandates an
increased focus on the role of our hands in
the writing process, and — even more
importantly — how the movements and
performance of the hand relate to what goes
on in the brain. (Mangen & Velay, 2010, p.
392)

Spelling in English is quite complicated to
master since spelling does not always
represent present-day pronunciations. Muscle
memory and vocabulary spelling can
therefore be enhanced by handwritten notes,
since the writing process by hand is slower
than the speed possible by typing, and the
time of observation of word construction is
longer (Mangen & Velay, 2010, p. 391).
Depending on the individual, learning
language through visual or oral means
depends how strongly the visual or oral intake
ability is developed. My own second
(English) and third language (Japanese)
process went through a visual pattern and
from there was reinforced by the oral
experience. Mangen and Velay (p. 387) refer
to Kress (2003), who separates the visual and
oral learning process of languages.

Spelling Reforms

When spelling reforms are regularly and
rigorously enforced, the results are very close
to what has been happening to the Dutch
language over the last few centuries. It has
changed in such a large degree that, from a
literary point of view, an intralingual
translation is needed most of the time for
literary products of earlier times. This is a
serious drawback for many people reading
Dutch literature. Dutch orthography has a
certain instability when considering the
spelling revisions of just one century, while
English shows more stability in its
orthography, although difficult (not exactly
representing oral similarities) to learn in the
beginning. In such a state of affairs, reading
skills are not hampered in reading older
English literature. However, this is deviating
from the main topic of this paper and actually
worth discussing on its own in a separate
paper. In summary, besides achieving English
fluency through reading graded readers, as
well as original and annotated editions, the
practical considerations of these IE classes are



to also to reach a higher PC-literacy and at the
same time being able to use traditional tools
as well, just in cases that pc’s are not
available.

Discussion

Nation and Wang (1999) have stated that
reading can have several learning goals. In
this section, I show, besides language
acquisition, the possibility of gaining
historical knowledge and developing
academic/critical thinking ability through an
English language setting.

Holmes and Modern Technology

The Sherlock Holmes stories are fictional
as a first consideration, although some
Sherlockians try to look at the stories too
much from a factual point of view, very close
to obsessiveness (Klinger, 2005). However,
the stories represent the mirror images of
Conan Doyle’s lifetime and therefore the
canon is a testimony of 19" century (and early
20™ century) England. The stories form an
integrated whole and show the circumstances
at that time, from social inequalities (children,
women, immigrants in ghetto areas) to
technical breakthroughs (telegraphy,
telephony, railway system) with the
chronicler/Conan Doyle as participant of that
time in U.K. history. Sherlock Holmes solves
his cases through scientific methods such as
observation, knowledge and deduction of the
facts. Crime investigation became slowly but
gradually much more based on scientific
principles in Conan Doyle’s time. These are
important qualities for future researchers in
university as well as for students to develop.
Through graded readers, it is possible to give
students an opportunity to better understand
the basic plot of the stories written by Conan
Doyle, in particular the Sherlock Holmes
stories and adventures.

Cross-cultural Awareness

In the process of reading these different
editions, students come across differences in
lifestyle between now and then, and also
differences between the British and Japanese
societies. There are in the stories references to
the inequality between men and women (see:
The Speckled Band and the property rights for
women indirectly addressed to therein),
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mistreatment of children, multicultural
development of society and the counter-
reaction to this. By using selected sections of
the original and the annotated edition of A
Scandal in Bohemia, students could
understand as an additional benefit the typical
means of transportation and the infrastructure
of 19™-century London. The predominant
mode of transportation was not cars but
carriages used as present-day cabs (taxis).
Almost in a follow-that-cab situation, the
reader is able to see the heavy traffic of
carriages in the streets in London. In the
original there is a reference to the mews (a
kind of former stable house) which at present
are still visible places (buildings and places)
in the city. These types of street are in general
dead ends and therefore have a single
entrance and exit. On an practical vocabulary
scale, not very useful to learn, but when
visiting London it gives something to look for
and understanding how the city came about
with social status giving rise to certain ways
of dividing the workforce from the elite in
city-planning. The term mew seem to be
primarily applied to those service streets and
stables located in London.Opposite the mews
were also similar stables with living quarters
for the servants. The benefits described above
range from linguistic skills as a first basic
goal onwards to the development of a level of
awareness in view of cultural, historical,
social, and other differences.
Criticism

As Nation (2009) comments how some
teachers and researchers disparage the graded
readers as lesser products, the purpose of this
article has been to show how graded readers
can be used in EFL/ESL situations with the
original/annotated editions together looking at
selected text sections. The graded reader is
certainly a step towards the reading of
unsimplified texts (Nation & Wang, 1999).
To see the graded reader in such a way is to
understand that to start with reading
unsimplified texts, even for intermediate
students, is likely to have a negative result if
less than 98% of the vocabulary is known
(Nation, 2009). Reading is a complex activity
for second language readers and needs to be
fostered through appropriately chosen graded



Merits

Demerits

* Vocabulary acquisition

+ Cross-cultural awareness

+ Structural organisation of information

: Comparative reading skills (graded reader -
original/annotated)

* 1 step to unsimplified texts

*Reading classes is a long term investment

* Not a direct communication return

* Students’ language interests are bypassed
*Itneeds a high amount of self-motivation

* Grading/testing ability is difficult to accesss

Figure 3. Merits and demerits of reading classes.

readers, and from there reaching the point that
unsimplified texts can be enjoyed and almost
completely understood. The number of graded
readers Nation and Wang (1999) recommend
for reading in a year is about 30 (or at least 15
-20). That would make reading automatically
an out-of-class activity, and actually in Nation
(2009) it is stated that a large amount of
reading needs to be continued for a long
period of time with a reading programme.

Quantity vs. Quality

One of the important issues for the use of
graded readers to be solved is whether to use
the graded readers in a high-quantity reading
process, or instead taking time and using them
in a high-quality reading process for
collecting information and cross-referencing
them with other editions. Depending on the
class goals, the choice can go to either of
these two possibilities, a matter that hangs on
choosing either between quantity or quality of
reading experience in essence. Definitely, it is
not an easy matter to solve since both have
intrinsic values in themselves. Quantity could
be considered as an out-of-class activity and
quality as in-class activity, both contributing
to the total reading experience.

Potential Demerits

Disadvantages regarding classes centered
on using graded readers are that the effect will
not be directly applicable to practical
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communication
skills measur-
able in quantity
and quality. It is
long-term edu-
cational invest-
ment with the
results later in
time. For stu-
dents who have
difficulty con-
centrating on
reading, it will
be very demoti-
vating to learn a
language this
way.

The interests
of students are
not acknow-
ledged fully when class material is fully
decided by the teacher. Students need to have
strong self-motivation to continue and
understand that the benefits of language
fluency and acquisition will be ahead. For the
teacher it is a difficult task to assess the actual
progress being made by students. These are
some of the possible demerits in applying
graded readers in the teaching English
through literature. In Figure 3 the most
important merits and demerits are listed for
the purpose of comparison.

Conclusion

With this paper the possibilities of using
graded readers in integrated classes has been
introduced. As shown above there are
possible demerits to consider in organizing
classes in this format. However, these can be
overcome if the purpose and function of the
reading classes are clear and structured into
an active class for language acquisition and
other beneficial skills like collecting
information and presenting research results in
the study process. Reading is then one part in
the internal production process of
communication. Just reading for quantity is
not a strong motivator for teachers as well as
students in using graded readers for language
acquisition. The teacher should emphasise to
students to find interesting details in the
stories, in this case stories of Sherlock



Holmes, and widen the field of vision of
students. Students can investigate for instance,
the hound as a topic. The students ask
themselves: What is a hound? How is this
different from a dog? Are there other canine
categories? Reading functions then as a
trigger to look at matters and subjects outside
the story to investigate and collect infor-
mation for presentations. The reading classes
will increase vocabulary knowledge of
students, but in my viewpoint it is much more
important to acquire vocabulary in situ or in
(cultural) context than just as single entries in
a notebook. If less than 98% of the vocabu-
lary is known, it would have a negative result,
according to Nation (2009). However as an
official translator, occasionally also translat-
ing for law and/or justice departments/
agencies in Japan (among others, the police),
to begin with the study of domain-specific
manuals of police reports is from definitely
less than 98% range of known vocabulary
(legal terms, police-specific terms and other
types of special term) and these manuals are
in unsimplified format. By experience in the
field and continuous reading the lower
percentage increases quite sharply with any
subsequent domain-specific manual after the
very first one and reaching then the 98% ideal
range of vocabulary knowledge. This forms a
highly self-motivating force for continuous
reading and is something that will encourage
language students as an example.

References Cited

Day, R.R., & Bamford, J. (1998). Extensive
reading in the second language classroom.
Cambridge: Cambidge university press.

Jakobson, R. (1959/2000). On linguistic
aspects of translation. In L. Venuti (Ed.).
The translation studies reader 2000 (pp.
113-118). London: Routledge.

Mangen, A., & Velay, J. L. (2010). Digitizing
literacy: Reflections on the haptics of
writing. In M. H. Zadeh (Ed.), The
advances in haptics (pp. 385-401).
Vukovar: In-Tech.

Nation, 1.S.P. (2009). Teaching ESL/EFL
reading and writing. New York: Routlidge.

62

Nation, I.S.P., & Wang, K. (1999). Graded
reader and vocabulary. Reading in a
Foreign Language, 12(2), 355-380.

Oxford bookworms library activity
worksheets (stage 2). (2008). Oxford:
Oxford University Press.

Oxford bookworms library teacher’s
handbook (stage 2). (2008). Oxford:
Oxford University Press.

Oxford bookworms library Tests (stage 2).
(2008). Oxford: Oxford University Press.

Oxford bookworms library activity
worksheets (stage 3). (2008). Oxford:
Oxford University Press.

Oxford bookworms library teacher’s
handbook (stage 3). (2008). Oxford:
Oxford University Press.

Oxford bookworms library Tests (stage 3).
(2008). Oxford: Oxford University Press.

Oxford bookworms library activity
worksheets (stage 4). (2008). Oxford:
Oxford University Press.

Oxford bookworms library teacher’s
handbook (stage 4). (2008). Oxford:
Oxford University Press.

Oxford bookworms library Tests (stage 4).
(2008). Oxford: Oxford University Press.

Schmitt, N., & Schmitt, D. (1995).
Vocabulary notebooks: Theoretical
underpinnings and practical suggestions.
ELT Journal, 49(2), 133-143. Retrieved
from http://203.72.145.166/ELT/files/49-2-
3.pdf

Wexler, B. (2008). The Mysterious World of
Sherlock Holmes. Philadelphia: Collin
Gower Enterprises Ltd.

Primary Sources

Conan Doyle, A. (n.d.). The original
illustrated ‘Strand” Sherlock Holmes, The
complete facsimile edition. N.d.: Midpoint.

Conan Doyle, A. (2005). The new annotated
Sherlock Holmes (Vols. 1-3) (L.S. Klinger,
ed.). New York: W.W. Norton & company,
Inc.



Oxford graded reader

Dominoes-series:

Conan Doyle, A. (2011). Sherlock Holmes:
The blue diamond (B. Bowler, Ed.).
Oxford: Oxford University Press.

Conan Doyle, A. (2011). Sherlock Holmes:
The emerald crown (J. Hardy-Gould, ed.).
Oxford: Oxford University Press.

Conan Doyle, A. (2011). Sherlock Holmes:
The Norwood mystery (J. Page, Ed.).
Oxford: Oxford University Press.

Conan Doyle, A. (2010). Sherlock Holmes:
The sign of four (J. Page, Ed.). Oxford:
Oxford University Press.

Conan Doyle, A. (2010). The lost world (S.
Kingsley, Ed.). Oxford: Oxford University
Press.

Bookworm Series

Conan Doyle, A. (1998). Sherlock Holmes
and the duke’s son (J. Bassett, Ed.).
Oxford: Oxford University Press.

Conan Doyle, A. (2003). Sherlock Holmes
and the sport of kings (J. Bassett, Ed.).
Oxford: Oxford University Press.

Conan Doyle, A. (1989). Sherlock Holmes
short stories (C. West, Ed.). Oxford:
Oxford University Press.

Conan Doyle, A. (1999). Sherlock Holmes:
two plays (J. Escott, Ed.). Oxford: Oxford
University Press.

Conan Doyle, A. (1989). The hound of the
Baskervilles (P. Nobes, Ed.). Oxford:
Oxford University Press.

Penguin graded readers

Conan Doyle, A. (2008). A scandal in
Bohemia (R. Holt, Ed.). Harlow: Pearson
Education Ltd.

Conan Doyle, A. (2008). Sherlock Holmes

and the mystery of Boscombe Pool (J. Y. K.

Kerr, Ed.). Harlow: Pearson Education Ltd.

Conan Doyle, A. (2008). Sherlock Holmes
short stories (A. Laude, Ed.). Harlow:
Pearson Education Ltd.

Conan Doyle, A. (1999). The hound of the
Baskervilles (A. Ronaldson, Ed.). Harlow:
Pearson Education Ltd.

63

Conan Doyle, A. (2008). The return of
Sherlock Holmes (J. McAlpin, Ed.).
Harlow: Pearson Education Ltd.

Conan Doyle, A. (2008). Three adventures of
Sherlock Holmes (D. Maule, Ed.). Harlow:
Pearson Education Ltd.

Conan Doyle, A. (2008). Three short stories
of Sherlock Holmes (J. Escott, Ed.).
Harlow: Pearson Education Ltd.

Macmillan graded readers

Conan Doyle, A. (2005). Silver Blaze and
other stories (A. Collins, Ed.). Oxford:
Macmillan Heinemann ELT.

Conan Doyle, A. (2005). The hound of the
Baskervilles (S. Colbourn, Ed.). Oxford:
Macmillan Heinemann ELT.

Conan Doyle, A. (2005). The lost world (A.
Collins, Ed.). Oxford: Macmillan
Heinemann ELT.

Conan Doyle, A. (2010). The sign of the four
(A. Collins, Ed.). Oxford: Macmillan
Heinemann ELT.

Conan Doyle, A. (2005). The speckled band
and other stories (A. Collins, Ed.). Oxford:
Macmillan Heinemann ELT.

Website-link (for downloadable teacher’s
material)

Oxford University press
http://www.oup-bookworms.com
Entry:teachers only! Free resources[/free! For
every bookworm/level select]

Pearson/Penguin:
http://www.penguinreaders.com

Entry: penguin readers teachers / download
area [register]

Macmillan
http://www.macmillanreaders.com
Entry: readers resources

Appendixes

A. Main graded readers: collection of
Sherlock Holmes adventures.

B. Original Strand titles.

C. Pp. 220 & 221 (Comparative page from
Strand: The Speckled Band): the



communication between Dr. Roylott and E. City map section showing how mews are
Sherlock Holmes. Column 2 of p. 220 and represented on maps.

column 1 of p. 221. F. Dominoes and Bookworm levels .

D. Example Timeline (blank and completed)
for “The Five Orange Pips”.
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Appendix B. Original Strand titles

Graded Beader Title (Oxford) Onginal Strand Title Location canon

Sherlock Holmes: The Blue Dismond The Adventure of the Blue Carbuncla The Adventures of Sherlock Holmes / 1591
— 1892 (part 2)

Sherlock Holmes: The Emerald Cromm The Adventure of the Baryl Coronet Thid

Shesrlock Holmes: The Morwood Mystery

The Adventure of the Morwood Builder

The return of Sherlock Holmes/ 1903 - 4

Sherlock Holmes: The Sign of Four

The Sign of Four

(part 1) Strand-canom 1887, 1800

Sherlock Holmes and the Duke’s Son

{ The Adventure of the Priory School

The return of Sherlock Holmes/ 1903 - 4

Sherlock Holmes and the sport of kings

The Adventure of Silver BElaze

The Adventures of Sherlock Holmes / 1892
— 1893 {part 2}

Sherlock Holmes: Two Plays

! ® TheFedHeaded Leazue
{®  The Three Srudens

®  Thid. 1891 — 1892 (part 2)

®  Thid 1003 - 4

Sherlock Holmes Short Stories  (Total 3)

L The Adventure of the Speckled Band
® A Scandal in Bohemia

L The Five Orangze Pips

The Adventures of Sherlock Holmes / 1891
— 1892 (part 2)

The Hound of the Baskervilles

The Hound of the Baskervilles

(part 2) Sorand-canon 1901 -1902

Graded Reader Title (Penguin)

Omiginal Strand Title

Location canon

Three short stories of Sherlock Holmes

» Sherlock Holmes and the Stranze Mr. Angel

®  GSherlock Holmes and the Important Exam
paper

®  Sherlock Holmes and the dangerous road

L A Case of Identity

L The Adventure of the Three Students

®  The Adventure of the Solitary Cyclist

Tbid. 1591 — 1892 (part 2)

Tbid. 1903 — 4 (par 2)

Tbid. 1903 — 4 (par 2)

A scandal in Bohemia (total )

® 4 ccandal in Bohemia

®  The Ped Headed Leagne

®  The Boscombe Lake Mystery
®  The Blue Diamond

» The Single man

L] The Copper Beaches

®  Aszcandsl in Bohemiz

L] The Fiad Headed League

®  The Boscombe Valley Mystery

®  The Adventure of the Blue Carbuncla
®  The Adventure of the Noble Bachelor
L] The Adventure of the Copper Beeches

Tbid. 1891 — 1892 (part 2)

Sherlock Holmes and the Mystery of Boscombe

Pool

The Boscombe Valley Mystary

Tbid. 1591 — 1892 (part 2)

The Fetum of Sherlock Holmes
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®  The Six Napoleons ®  The Adventure of the 5ix Napoleons Thid. 1903 — 4 (part 2)
®  The Norwood Builder ®  The Adventure of the Norwood Builder
®  The Golden Glasses ®  The Adventure of the Golden Pince-Mez
Three Advenmres of Sherlock Holmes part 1 Strand-canon
®  The Advenmre of the Speckled Band ®  The Adventure of the Speckled Band
®  The Five Orange Pips ®  The Five Orangze Pips
®  The Crowm of Diamonds ®  The Adventure of the Baryl Coronet
Sherlock Holmes short stories (Total & stories)
®  The Man with the Twisted Lip ®  The Man with the Twisted Lip Thid. 1891 — 1892 (part 2)
®  The Enginesr’s thumb ®  The Adventure of the Engineer’s thumb | Thid
» The Patient L] The Advenmre of the Fesident Patient 1892 — 1893 (part 2)
®  The Dizappesrance of Lady Frances Carfax ®  The Disappesrsnce of Lady Frances
®  The Three Gamidebs Carfax Reminiscences of 5. H/1908 — 1913./]3]
®  Tisteria House ®  The Adventure of the Three Garmdebs
®  The Singular Experience of Mr Jobn | The Case Book of SH /1921 - 1927
Scott Eccles Feminiscences of 5. H./1908 — 1913.]3]
The Hound of the Baskervilles The Hound of the Baskervilles (part 2) Strand-cancn 1901 -1902
i
Graded Feader Title (AMacomllan) Onginal Strand Title Location canon
Silver Blaze and other stories
®  the Blue Carbuncle ®  The Adventure of the Blue Carbuncle | Thid. 1891 — 1892 (part 2}
®  Silver Blaze ®  The Adventure of Silver Blaze Thid. 1903 - 4 (part 2)
®  The Six Mapoleons ®  The Adventure of the Six Napoleons
The Hound of the Baskervilles The Hound of the Baskervilles (part 2) 1801 -1902
Sherlock Holmes: The Sign of Four The Sizm of Fouar (part 1) Strand-canom 1887, 1880
®  The Speckled Band and other stories ®  The Adventure of the Speckled Band
» The Dancing Men L] The Adventure of the Dancing Men
®  The Fed Headed Leamus ®  The Advenmure of the Fed Headed
League
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Appendix C. Pp. 220 & 221 (Comparative page from Strand: The Speckled Band): the

communication between Dr. Roylott and Sherlock Holmes. Column 2 of p. 220 and column 3 of p.

221.

tions are fatal, or if they may be explained
away. DBut what, in the name of the
devil 1"

The ejaculation had been drawn from my
companion by the fact that our door had
been suddenly dashed open, and that a huge
man had framed himself in the aperture.
His costume was a peculiar mixture of the
professional and of the agricultural, having
a black top hat, a long frock coat, and a Pair
of high gaiters, with a hunting crop swing-
ing in his hand. So tall was he that his
hat actually brushed the cross bar of the
doorway, and his breadth scemed to span it
across from side to side. A large face,
seared with a thousand wrinkles, burned
yellow with the
sun, and marked
with every evil
passion, was
turned from one
to the other of
us, while his
deep-set, bile-
shot e¢yes, and
his high thin
fleshless nose,
gave him some-
what the re-
semblance to a
fierce old bird
of prey.

“Which of
youis Holmes?"
asked this ap-
parition.

“My name,
sir, but you
have the advan.
talﬁc of me,"
=aid my com-
panion, quietly.

“I am Dr.
Grimesby Roy-
lott, of Stoke
Moran."

“Indeed, Doc-
tor,” said
“ Pray take a seat.”

Helmes, blandly.
“ T will do nothing of the kind. My step-

daughter has been here. T have traced her.
What has she been saying to you ? "
“Itis a little cold for the time of the
year," said Holmes.
“What has she been saying to you?"
screamed the old man furiously.
“But [ have heard that the crocuses
romise well," continued my companion
imnperturbably,
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“ Ha! You put me off, do you?" said our
new visitor, taking a step forward, and
shaking his hunting crop. “I know you,
you scoundrel | T have heard of you before.
You are Holmes the meddler."”

My friend smiled. _

H ﬁolmes the busybody ! ™

His smile broadened.

“Holmes the Scotland-yard Jack-in-
ﬂﬂi{:ﬂ [ ]

Holmes chuckled heartily. * Your con-
versation. 15 most entertaining,” said he.
“ When you go out close the door, for there
is a decided draught.” :

U will go when I have said my say.
Don’t you dare to meddle with my affairs.
I know that Miss Stoner has been here—I
traced her ! I am a dangerous mzn to fall
foul of I See here. He stepped swiftly
forward, seized the poker, and bent it into
a curve with his huge brown hands.

“ See that you keep yourself out of my
grip,” he snarled, and hurling the twisted
poker into the fireplace, he strode out of
the room. '

' He seems a very amiable person,’” said
Holmes, laughing. *I am not guite so
bulky, but if he had remained I might have
shown him that my grip was not much
more feeble than his own." Ashe spoke
he picked up the steel poker, and with a
sudden effort straightened it out again.

‘ Fancy his having the insolence to con-
found me with the official detective force!
This incident gives zest to our investiga-
tion, however, and I only trust that our
little friend will not suffer from her impru-
dence in allowing this brute to trace her.
And now, Watson, we shall order break-
fast, and afterwards I shall walk down to
Dwoctors’ Commons, where I hope to get
some data which may help us in this
matter,”

It was nearly one o'clock when Sherlock
Holmes returned from his excursion. He
held in his hand a sheet of blue paper,
scrawled over with notes and figures,

"I have seen the will of the deceased
wife,” said he, “To determine its exact
meaning I have been obliged to work out
the present prices of the investments with
which it is concerned. The total income,
which at the time of the wife's death was
little short of (1,100, is now through the
fall in agricultural prices not more than
£750. Ea ughter can claim an income
of £250, in.case of marriage. It is evident,
therefore, that if both girls had married



Appendix D. Example Timeline (blank and completed) for The Five Orange Pips.
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is of Dunworth Mew (circled in red).
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Appendix E. City map section showing how mews are represented on maps. The photograph (inset)
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Appendix F. Dominoes and Bookworm level descriptions

EPER LEVELS

EPER (= Edinburgh Project on Extensive Reading) has developed an overall system of reading levels.
It integrates the graded reader seres published by different publishers.

EPER Lewvel

Student
Level

Starter

Irterm.

Hi
Beginner ||[Elementary|| Low ht-ann.l]ntu‘mudial.al eh |Aduancad| Bridge

eveL o JueveL ] vever o | ceve o N Ve MV

Wiocabulary

100-200

250-300

J00-400

GO0—800

1000-1300

14001 EIﬂCIII BDD—ZH{[IZEW-EE{H]

‘Waord Count

500

Grade in
Japanese
School¥

/ Book®

1,500

4.500

7,000

10,000

15,000

20,000

25,000

C1-CG2

C2-C3

C3I-K1

K1-K2

K2-K3

TOEFL

g

450

430

530

550

TOEIC

g

450

530

&50

730

TOEIC
Bridge*

1
=
-
=
=

135

150

175

L1 Books
(Age)
Graded
Readers

[}
?

13-15

Oxford
Reading
Tree (X)

Stagel-8

Dxfard
Bookworms
X}

Et.r'tm*‘

Stage 1

Stage 2

Stage 3

Stage 4

Stage 5

Stage 6

Oxford
Storylines
(X

Lewvel 1 “

Level 2

Level 3.4

Ouford
Dielta
Readers (X}

Lewvel 1 “

Level 2

Level 3

Lewvel 4

Dxford
Dominoes

(X)

Starter “

Level 1

Level 2

Level 3

Oxford Pro.
English

Grade 1

Grade 2

Grade 3

Grade 4

Grade 5
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IFiaaduurs (K]II

Penguin Easystarts
as
Readers (F"]l .

Lungman
Struct.
Readers®

(Pl

Level 1

Level 2

Lewvel 3

Lewvel 4

Level 5

Level &

Stage 1 Stage 2

Stage 3

Stage 4

Stage 5.6

Lengman
Classics (P)

Stage 2.3

Stage 4

Cambridge
English
Readers®

(c)

Books* (1)

I Can Read

Level 1 Level 2

Lewvel 3

Level 4

Level 5

Level 6

Level 2

Level 3 =

Heinemann
Graded
|Readers (H))

Beginner || Elementary

llntermediate

Melson
|Readers (M)

Level 1% Level 2

Lewvel 3

Level 6

Yohan# (Y)

Ladder 1

Ladder 3

Eichosha®
(E}

Cthier
Series

Oiford
ILnngmmLRI

Picture
Books
&
Paperbacks

GR
The Giving f| Frog and
Tree Toad

Tha Man #ho

Curious
George

Plasiied Treas

Roald
Drahil

Roald
Dakl

Harry

[ from Hill, 1957, p.25-25, * =
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Trip to Turkey

Mami Kawabata

University of the Ryakyus

Last month, | went to Turkey for almost a
week. | went to many beautiful World
Heritage Sites, for example the rock sites of
Cappadocia, the Blue-mosque in Istanbul, and
other wonderful places. It was very nice. This
trip inspired me to study many things: history,
geography, and foreign languages, especially
English.

In Turkey, people use Turkish as their
official language. Therefore, | thought they
wouldn’t be able to speak Japanese or
English; however, |
was pleasantly
surprised. When |
went to a turquoise
shop in Cappadocia
market, many
clerks introduced
their goods and the
history of turquoise
in fluent Japanese.
Not only could they
speak Japanese
well, but they could
also use honorific
words fluently. At
first, I thought that
this shop was a
more exclusive
shop than the other shops in the market, so the
clerks could speak Japanese, but this was a
mistake. The clerks in many other shops that |
visited could also speak Japanese. Moreover,
they could speak English, Chinese, Korean,
and French. | was very surprised to hear them
speak so many different languages! |
wondered why they could speak so many
foreign languages. Finally, | asked a young
clerk who | saw speaking Japanese, Chinese,
and English. He said, “I like Japan, so | study
Japanese!” and “I could progress by speaking
actively and not being shy.” (Of course he

Kawabata, M. (2012). Trip to Turkey. OTB
Forum,5(1), 76.

Figure 1. The Blue Mosque in Instanbul. (Photo by
Benh Lieu Song, reprinted under the Creative
Commons Attribution-Share Alike 3.0 Unported
license.)
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said this in Japanese.) This was very good
advice for me, because it made me more
determined to speak English. Before | went to
Turkey, | had many chances to speak English,
but I didn’t try to speak because | would be
ashamed if I made mistakes. However, |
realized that | have to change my way of
thinking for my English to progress. Since
then, when | have had a chance to speak
English, I try to speak English at hotels or
shops. At first, | felt nervous, so I didn’t
speak well, but
gradually I relaxed
and came to speak
better. An incident
in Turkey where |
noticed that | was
improving was
when | tried to
negotiate a
discount at a shop.
| felt very happy
because | could
talk in English with
aclerkand 1 got a
four hundred yen
discount!

Signs at the
airport and the
shopping malls in Turkey were of course
written in Turkish, but almost all signs were
written in English, too. On my way back to
Japan, | noticed that it was the same in China
and Qatar, too. I realized that if I know
English, I can go anywhere in the world. In
the future, |1 want visit many countries. So |
have decided to study English much harder
than before, and try to speak in English if |
have a chance. In addition, | want to learn
more about geography and history.

This trip changed my attitude toward
studying many things, especially English. It
was a very nice trip.

About the author: Mami Kawabata is a student
at the University of the Ryikyis.
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The Earthquake Diaries

John P. Racine

Dokkyo University

At 2:46 pm, March 11, 2011 the Great East Japan Earthquake (32 B A< K5 $¢) struck 70
kms off the coast of Tohoku. The fourth largest earthquake in recorded history, along
with its accompanying tsunami, left lasting impressions on all who survived. John
Racine, a 15-year resident of Hitachinaka City, recounts his personal experiences in the
days (Part 1) and weeks (Part 2) after the quake, and reflects on his life in Japan almost

two years later (Part 3).

Part 1
Initial Shocks

Earthquakes are extremely common in
Japan. Small earthquakes, that is.

I was in my 9th-floor office just outside of
Tokyo the Friday afternoon when the big one
hit. The building is about 20 years old and
was built — as most Japanese high-rises are —
with earthquakes in mind. The earthquake-
proofing here — or so I’m told — consists of a
series of supports that extend as deeply into
the ground as the building itself rises into the
sky. That day they would be put to the test.

This quake began like all the others, as
small shakes. Slight tremors typically recede
in a few seconds and are followed by mild
swaying as the anti-quake mechanism allows
the building to wobble back and forth, rather
than bend and — heaven forbid — break. But
this time was different.

The shaking began — noticeably stronger
than usual. This prompted many of us to walk
to our doorways and peep out into the hall.
No one was running down the stairs so we
guessed we were ok. Without warning the
shaking turned violent. Enormously heavy
filing cabinets rocked back and forth like half-
empty matchboxes. Bookshelves emptied in
seconds. My clock smashed against the floor.

Racine, J. (2012). The earthquake diaries.
OTB Forum, 5(1), 78-84.
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I and others braced ourselves in our
doorframes to avoid falling down. Now we
couldn’t leave even if we wanted to.

As quickly as it had begun, the worst of the
swaying subsided and my now ashen-faced
colleagues and I agreed that we should get
outside immediately. We were weak-in-the-
knees and a bit stunned. We barely noticed
the broken water pipes dripping on us as we
hurried downstairs.

We reached the ground floor and
congregated in groups far enough from the
building to feel safe from any debris that
might fall. We were met by the sounds of
sirens in all directions — later, the smell of fire
and wafts of black smoke in the distance.

Someone was already watching TV on his
cell phone. “That was a 7!” He exclaimed,
referring to the value of the quake on the
Japanese Scale.

The Japan Scale measures the actual
amount of shaking in a given region rather
than the overall strength of the quake. The
overall strength in this case was a magnitude
9.0 on the Richter Scale, ranking it in the top
5 worst earthquakes in the history of the
world right behind the Great Sumatra
earthquake of 2004 that had unleashed its
infamous tsunami.

I was thinking to myself, “So that’s what a
7 feels like”, when someone repeated, “That
was a 7 in Miyagi.”

Miyagi rang in my ears and | went white.
Miyagi Prefecture is 300 km north. My wife



works near our home 150 km north of where |
was. | frantically began dialing from my cell.
No connection. | tried texting and email. No
response. | couldn’t tell if my messages had
gone through or not. That was to be my
darkest hour.

Meanwhile we were told that we were still
too close to the building and were asked to
move quickly to the playing field. Repeated
tries on the phone. Still nothing.

One of the larger aftershocks hit and |
watched as the entire campus did a
simultaneous two-step to avoid falling. The
aftershocks continued constantly, as did my
attempts on the phone. Everyone looked
deeply concerned, but we were glad we were
no longer nine stories up. We were alive and
unharmed.

A Ray of Hope

I couldn’t wait around any longer. It had
been an hour-and-a-half since the quake hit
and 1 still had not heard anything from my
wife. | should get my
things from the office
and get moving. A
security guard blocked
my way. Just as he was
telling me that the
building had not been
declared safe, a ray of
hope appeared in the
form of my vibrating
pocket — my wife’s
message had made it
through the network
congestion.

In fact, two messages
had piggy-backed their
way through the system.
The first was checking
on my safety. The
second one was a :
response to my “are you ok”. It said, “Not
really, but I am still alive.” I know my wife
well enough to assume she has been shaken
up, but not injured. To be on the safe side, |
sent a confirmation message. | knew the
response would be slow to arrive, so | started
heading for home. I left work at around 6:00
pm.

e "‘-‘b;‘.‘:'. <

The Heart of Darkness

The tracks were torn up in many spots and
all train lines had been halted. | was fortunate
to have my car at the office that day. | knew
the highway would be jammed but I didn’t
know that my hour-and-a-half drive home
was about to become an 8-hour ordeal.

The highways were all closed. People were
fleeing the Metropolis to check on their loved
ones further north. The side roads remained
bumper-to-bumper as we crawled along at a
snail’s pace through the night.

I was hungry and had planned to stop at a
convenience store for a light dinner, but now
there were no stores. Beyond the endless row
of red and white lights, all was black. 1
hadn’t anticipated blackouts. After all, even
with the pipes leaking overhead, | had left the
office with the lights on and the computer
running.

So there were no shops open and no traffic
lights to facilitate the northward exodus. It
was becoming dark in the
figurative sense too. | began
~ & to understand how Capt.
Willard must have felt on his
way up the Mekong.

Besides the blackouts, I
began to see the first signs of
the devastation that lay
further ahead. First there
were cracks in the road.
They were stained with white
powder where the asphalt
had ground against itself,
turning to fine white sand.
© Later the cracks were bigger
where the paving had been
pulled apart and there were
ridges where the ground had
been forced upwards. The

D i bridges no longer met solid
ground as they had before.
Each began with a shocking bump. Of course
not all of them were still standing.

I came to Ishioka, a small city in Ibaraki
Prefecture surrounded by rice fields. The
bridge was out and we were forced to detour
through the town. In places crushed brick and
rock lined the roads. Wide fissures in the
asphalt here, sinkholes there.




Then there were the people. Salarymen
who had ridden trains their whole lives were
tiredly walking through the night to get home.
Couples and coworkers were still wearing
safety helmets issued at their offices as they
forged onwards in the dark.

Home Again

I got home at 2:00 am. My house was
standing, but not all in my city were as lucky.
The Korean restaurant on the corner was now
thrown onto the sidewalk. Tombstones
littered their graveyards.

I pulled into the driveway.
I thought all was silent except |
for my car cooling off from
its 8-hour trek. Then | heard
the neighbours’ car engine. |
could see the family in the
car. | asked Mrs. Saito if
everyone was ok. She said
they were all safe but the
inside of their house was too |
ruined to find a place to sleep.
At least the car had heat.

I fumbled for my key in
the dark and unlocked my
front door. In the complete
black of the entrance way |
felt around inside a cupboard for a flashlight.

I got my hands on it and begin to explore the
house.

I could see that the medicine cabinets had
been opened. Their contents were thrown into
the sinks. At first, I didn’t know what | was
looking at on the kitchen floor. | realized after
a while that the crushed silver box was the
microwave oven, upside down and broken.

For the most part, the anti-quake cupboards
had done their job. Their magic latches had
held themselves
closed so only a few
of our dishes were
broken.

I headed upstairs,
but I couldn’t enter
the office. There was
no place to stand;
every inch of floor
space was littered
with books, CDs, and
paper. | see the

smashed picture frames on the floor and
realize |1 am standing in broken class. This is a
Japanese house so I had removed my shoes.
The rest of the exploration would have to wait
till daylight.

I should go find my wife now.

To City Hall

I was back on side roads heading north
again. The sporty wheels of my Cooper S hit
the cracks and ridges hard but I continued
through the darkness.

My wife is a city employee
and had to work through the
night at the local town hall. 1
arrived and pulled open the
*automatic” doors by hand. I
pulled them closed behind me
to keep the night air off the
newly homeless who had
wrapped themselves in
blankets and were lying on the
floor the entire length of the
front counter.

I found Yuko huddled
under a blanket. She was still
on duty, but resting and trying
# to nap. She had been serving

s \Vater, tea, crackers, and cold
rice to the stranded and homeless all night
long. She was tired, but safe. Our eyes
widened and we made a beeline for each other.
She told me how she had thought she was
going to die during the quake. Tears welled
up and we embraced.

She had done the wise thing by getting
under her desk when everything in her office
was being tossed about. She thinks if she
hadn’t, she would have died or been injured.
Some of her colleagues hadn’t been as wise
and now had the head injuries
to prove it.

All the prime floor space
was already occupied, so |
went back to the car to sleep.
Yuko went back to her corner.
It was 3 am.

The Next Day

The next morning, | awoke
to find myself behind the
wheel of my car. Yuko got
permission to leave work for a



while and | took her back to look at the house.

As expected, nothing was where it once
was. Stone lanterns in the garden had been
toppled, as had all the appliances and

bookshelves inside. As we were looking about,

there was a knock at the door. Actually, we
weren’t sure at first that it was a knock at all.
It was the first time a caller hadn’t used the
doorbell. We still had no power.

We were happy to discover Mrs. Saito at
the door. She had brought us hot noodles,
courtesy of her generosity and her propane
stove. She told us that water was available at
the local junior high school. After we ate, we
took some bottled water and snacks to Mrs.
Saito, but she refused to accept.

Water

We gathered some empty pop bottles we
had planned to recycle and headed towards
the school.

We arrived to see the single longest line
I’ve ever seen. It surrounded the entire school
grounds and then snaked back and forth
through the middle, covering the entire area of
the field. There must have been 10,000 people
there. It was as if they :
were going to a concert,
but there was only one
entrance to the arena.

We waited for two
hours until a man with a
bullhorn informed us
that a water truck had
finally arrived.
Everyone was relieved
until he added that it
was only a 2-tonne
truck and that supplies
would be limited to 2
litres per person. I did the math and realized
that only the first 1000 people would be
served. Others too, realized that there would
not be enough to go around. We, and many
others, decided to return home empty-handed.
No one rioted. No one panicked. No one was
discourteous.

Yuko went back to work serving the needy
late into the night. | caught up on my sleep.

Day 3
My birthday. And there was reason to

celebrate: The electricity was restored at noon.

The Internet was up and running and | was
able to let everyone know that | was alive and
well. The phone worked now too, and | soon
received a call from External Affairs in
Ottawa. My government was able to confirm
my safety.

More birthday cheer: Mrs. Yoshimoto
from across the street told us that she had a
well-water spout at her house and that we and
our neighbours could help ourselves. No more
trips to the junior high. No more long lineups.

In the days that followed, aftershocks were
continual and the sirens never ceased. We still
had no water and rotating blackouts were to
recur throughout the day. But we were
grateful.

We know we had been lucky. Further north
complete devastation reigned: Entire cities
had been leveled by the quake, razed by the
subsequent fires, and crushed under the
tsunami. Sixty percent of entire town
populations were unaccounted for. Death tolls
rose hourly.

Closer to home, we wait and watch the
ongoing struggle to contain the crippled
nuclear reactors in
Fukushima. We are
prepared to evacuate
if necessary.

But, for now at
least, we are grateful
" to have our house.

§ We are grateful for
the kindness and
‘] generosity of our
neighbours. We are
@ grateful tobeina
society where
courtesy trumps
selfishness and
where patience triumphs over chaos. We are
grateful to be alive and grateful to have each
other.

Part 2
The Truth about Inconvenience

Nothing is easily done now. Even walking
is difficult.

In this part of Japan private properties are
typically surrounded by walls of concrete
blocks. Those that haven’t collapsed, now
have handwritten signs hung on them saying



KIKEN - Danger. They’re weak and an

aftershock could bring them down. You can’t

get too close to the houses either. The
characteristic Japanese roof tiles rain down
after each aftershock. And while you’re
looking up, watch your -

step. The sidewalks are no
longer flat.

You could drive, but
there is no gas. Many
stations have already sold
out. Others are rationing.
Then why are all these
people sitting in their cars
with the engines idling?
They’re lining up for gas.
You couldn’t have guessed
that since you can’t even
see the nearest gas station
from this part of the line.

In fact, it is at the front
of the line that the
absurdity of our situation
is truly witnessed. This
station isn’t even open.
There are people sitting for hours simply

hoping that the tank truck will arrive that day.

Others who are running on empty park in
front of the gas stations the night before and
wait for them (hopefully) to open in the
morning. Since tracks are twisted and station
platforms have crumbled, Japan’s preferred
mode of transport is also out
of the question.

But even if we could travel,
there is really no place to go.
Most stores and restaurants
haven’t reopened yet. Without
water it’s difficult to stay in
business.

The tiny mom-and-pop
western restaurant out on the
corner has somehow managed
to reopen. They’ve carried
water from who-knows-where
in heavy jugs. With all the
supermarkets closed they only
have enough supplies to make
curry. On a regular day, |

would be complaining about the small portion

and the taste. Today though this is one of the
greatest meals I’ve ever had.

Generally speaking, it is safer to stay home.
But cooking is almost impossible without
supermarkets, convenience stores, and most
importantly, water. Having the electricity
restored opens up a lot of possibilities.
Unfortunately, our oven
was destroyed in the quake
and the appliance stores
haven’t reopened yet. Even
if you had the ingredients
and the facilities to cook,
you wouldn’t be able to
wash your dishes. Ten
days after the quake that
means a lot of dishes piled
up. Given the continual
aftershocks, anything
involving tall piles is not
ideal.

When it comes to water,
the kitchen is far from the
most drastically affected
room in the house. | had a
shower last week. | drove
120 km to have it. No way
to do Iaundry No way to wash your hands.
No way to flush the toilet. You would not
believe how much water is involved in a
single flush until you’ve carried it from down
the street.

People are very tired and stressed from this
lifestyle. They want a hot bath. They are tired
of the smell of human waste in
their homes. They are tired of
their own smell.

Of course none of these
inconveniences compares to
the struggles further north. We
are not happy about the closed
roads, the lack of water, the
nonexistent train service. But
our house is standing. Our city
is mostly standing. The mayor,
the city council, and all the
people who work hard to fix
these things are all still alive.
Our friends and family are all
safe. We have much to be
grateful for here. Things will
get better eventually. So many others are not
as fortunate.



Dream of Water

During the night of Day 10 | dreamt we
had water. In the dream | turned on the tap
just as I had dozens of times in the previous
week and a half. This time though water came
out. It was tropical green in the dream, and so
inviting.

Mizu ga deru yo! “We have water!” My
wife said, waking me from my wishful sleep.
Yuko had got up before me and had
discovered the good news. Like a kid on
Christmas morning | jumped out of the futon
and ran to the washroom. We did have water,
just not very much of it. Even if all the mains
had finally been repaired, | imagined this
trickle was the result of an entire city
simultaneously running hot baths.

Actually, I had had a bath the night before.
Water had been restored in the town next to
ours that day, so we had driven to Yuko’s
sister’s house for a hot shower. “If you want
the bus to come,” my grandmother used to say,
“light a cigarette.”

On Day 12, we are still hoping that the
flow will increase to the point where a shower
would become possible. I wait at the faucet
like Hachiko awaiting his master.

Things Are Not Normal

The situation is still surreal to me. When |
see the damaged homes and streets, the scenes
are familiar. 1 have seen them on television
after natural disasters have occurred else-
where in the world. I’m continually shocked
when | come to realize these scenes are
actually around my own home. 1’ve walked
down these streets a hundred times before and
they’ve never looked like this.

Twelve days after the quake and we are
still longing for running water to be restored.
It is not merely a matter of comfort or
convenience, or even of hygiene. Water
represents a potentially giant leap towards
normalcy. More so than the presence of ample
gasoline, running trains, repaired homes, and
repaved roads combined, running water
would go so far in allowing us to feel normal
again. Or would it?

The aftershocks serve as constant
reminders that Eastern Japan is still suffering.
It has experienced a horror the magnitude of
which arises only once in a millennium.
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Exhausted, 100 million say to themselves
“Not again”, after each tremor. We wait for
the slowly subducting Pacific plate to
normalize relations with the Japanese
archipelago.

Other things will certainly not be normal
again. The Fukushima Daiichi Nuclear Power
Plant, for example, will never be operational
again. After the absence of running water,
Daiichi’s ailing reactors remain the single
largest obstacle on our road to normalcy.
Teams of specialists continue to work around
the clock, fighting to stabilize conditions at
four of the six reactors.

Life and Death

Of course the battle to contain the reactors
in Fukushima is a continued source of worry.
The idea that evacuation may still be
necessary raises life and death issues. I find
myself making decisions that | have never
been forced to consider before.

I have a bag with bottled water, snacks, a
flashlight, batteries, and our passports ready
to go. I’ve given serious consideration to such
issues as which car to take if things go really
bad. In the event of a Hollywood-scale
science fiction exodus, blocked roads, and
apocalyptic panic — Should I go with the SUV
or the compact? I hope |1 am not forced to
reach a decision any time soon.

And where would we go? Towards my
office where we’d have a place to stay far
(enough?) away from the calamity? Or would
it be better to go straight to Narita? Should |
close all the vents before abandoning the
house? What would I do if I’m separated from
my wife? | hope | never need a firm answer to
these questions.

So a potential nuclear catastrophe looms
over us like a specter from the Cold War. It’s
as if Khrushchev is standing between us and
the resumption of our regular lives.

Meanwhile, the sensationalist tendencies of
the 24-hour news cycle merely exacerbate
tension. It’s clear that ratings are more
important to Western media sources than the
dissemination of correct information. Given
the extreme conditions, however, even words
of caution ring of danger.

The government has now warned us away
from locally grown greens and milk. The



mind boggles at how dangerous this food
must be. Given our crippled supply lines, they
would never choose to ban these products
unless they posed a serious threat, would
they? Indeed, amounts of radioactive iodine
had registered above the legal limit in these
products.

The good news is that legal limits are set
with human safety in mind. One would have
to eat irradiated Ibaraki spinach every day for
a year to accumulate the amount of radio-
activity of a single CAT scan. And you’d
have to drink 58,000 glasses of Fukushima-
produced milk to increase your lifetime risk
of cancer by even 4%. If you want to live
dangerously, you will have to drink a glass of
that stuff every morning for the next 160
years.

But we continue to abide by the safety
warnings from our government. We continue
to follow the news for the facts and continue
to ignore the chaff. We continue to wince as
wave after wave of aftershock rattles our
houses and our nerves. And we continue to
closely monitor the reactors in Fukushima.
We continue.

Part 3
Aftershocks: Looking Back

While piecing this story together almost
two years later, I am reminded of how frail
life can be.

Within the first month after the quake, our
region was rocked by almost 400 aftershocks,
including more than 70 with a magnitude of
6.0 or greater. Each one was a rattling
reminder of how deeply and drastically our
lives had been affected and could be affected
again at a moment’s notice. But now the
aftershocks are weaker and less frequent.

Other things, however, got worse before
they got better. Not the least of which was the
nuclear situation in Fukushima. The
classification of the Daiichi plant accident
was raised to a Level 7, marking it as the
worst nuclear incident in Japanese history and

placing it alongside Chernobyl in terms of its
possible impact on the environment.
Increased radiation levels led to a series of
bans on local produce, gutting the fishing
industry and drying up agriculture.

Local roads will never be quite the same
again either. What municipal budget allows
for the repaving of an entire city? Every bump
and burrow is a reminder of what our city
endured. Most local residents have repaired
their homes. But those of lesser means still
have blue plastic tarps making due where
their roof tiles once were.

I’m happy to say that the media, even the
western media — which could fairly be
accused of fear-mongering during the darkest
days after the quake — have also reported
much good during the months that followed.
News sources publicly acknowledged the
brave efforts of Dr. Takeshi Kanno who was
able to save dozens of his patients before the
tsunami ravaged the Shizugawa Public
Hospital in Minami Sanriku. Another kind of
bravery was reported in stories about Minami
Soma Mayor Katsunobu Sakurai who used
YouTube to alert the world to the plight of his
town when federal authorities failed to act
decisively. There have also been countless
stories of generosity extended from local
communities all across Japan to those
displaced from their hometowns. And there
has been deeply moving coverage of those
returning to Tohoku to survey the damage.
And to mourn the dead.

Closer to home things have slowly but
surely returned to normal. Nine months after
the quake we were informed that Fukushima
had been “brought under control”. In time,
food bans were lifted. Industry has resumed.
Worries have receded. My wife and | are now
parents to a healthy and happy baby girl born
16 months after the quake. Life does go on.

Memories fade, but never completely.
Everyone in eastern Japan on 3/11 will surely
carry their own earthquake diary within them
for the rest of their days.

About the author: John Racine is a Lecturer in the Interdepartmental English Language Program at
Dokkyo University. For more of his thoughts on life after the earthquake see:
http://www.magazine.utoronto.ca/all-about-alumni/john-p-racine-a-year-in-the-quake-zone-japan/
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Review of Das moderne Japan 1868-1952
Christian W. Spang

Daito Bunka University

Gerhard Krebs (2009). Das moderne Japan
1868-1952 (Oldenbourg Grundriss Geschichte
36). Munchen: Oldenbourg, 249 S. ISBN 978-
3-486-55894-4. €29,80.

Desiderat

Bereits Ende der 1970er Jahre etablierte der
Minchner Oldenbourg Verlag seine
vielbeachtete ,,Grundriss Geschichte“-Reihe.
Es dauerte allerdings uber 30 Jahre bevor
darin erstmals eine Darstellung zu Japan
erschien. Mit Gerhard Krebs tritt hierbei einer
der besten deutschen Kenner des modernen
Japans an, einem nicht japanologisch
vorgebildeten Leserkreis die entsprechenden
Grundkenntnisse zu vermitteln. Folgerichtig
wird in Band 36 der Reihe der explizite
Bezug auf Quellen bzw. Literatur in
japanischer Sprache vermieden.

Aufbau

Jeder Band der Oldenbourg-Reihe ist in
drei Abschnitte eingeteilt, ndmlich: 1.
Darstellung®, ,,11. Grundprobleme und
Tendenzen der Forschung® und ,,I11. Quellen
und Literatur®. Der erste Teil (Krebs 2009: 1-
106) vermittelt einen auf gesicherten
Erkenntnissen beruhenden Uberblick. Im
zweiten Teil (ibidem: 107-187) wird die
aktuelle Forschungslage diskutiert. Der dritte
Teil (ibidem: 188-229) bietet ein
erschopfendes, thematisch gegliedertes
Literatur- und Quellenverzeichnis, das im
vorliegenden Fall ca. 850 Werke umfasst.

Darstellung

Gerhard Krebs hat fiir seinen historischen
Uberblick einen klassisch chronologischen
Aufbau gewahlt, den er an einigen Stellen
jedoch (S. 3, 11, 27, 83, 104, 163) aus nicht
ganz ersichtlichen Griinden durchbricht.
Insgesamt présentiert der Autor eine

Spang, C. W. (2012). Review of Das
modern Japan 1862-1912 by Gerhard
Krebs. OTB Forum,5 (1), 86-88.
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schlussige und — trotz vieler Einzelheiten —
gut verstandliche Abhandlung, in deren
Mittelpunkt der Einfluss der japanischen
Streitkrafte auf die Politik des Kaiserreiches
steht. Dies erklart auch, warum die
Erlauterungen zum Kriegsverlauf im Pazifik
(1941-1945) mit ca. zehn Seiten im Verhaltnis
zur Gesamtlange der Darstellung sehr
umfangreich ausfallen. Andere Aspekte
kommen daher etwas kurz, wie z.B. der
Wandel der gesellschaftlichen Verhéltnisse,
die Veranderungen des Bildungssystems oder
auch der deutsche Einfluss auf die
Modernisierung Japans.

Ein systembedingter Nachteil der
Oldenbourg-Reihe stellt die Tatsache dar,
dass man — aufgrund des nicht vorgesehenen
Anmerkungsapparates — im ersten Teil nicht
unmittelbar erfahrt, auf welcher Basis der
Autor zu der gebotenen Interpretation kommt.

,Grundprobleme und Tendenzen der
Forschung*

Dieser Abschnitt bildet das Kernstiick des
Buches. Krebs stellt hier die meisten der von
ihm in Teil 11 aufgelisteten Werke thematisch
geordnet vor. Dies erleichtert den Einstieg in
die vielen angesprochenen Themenbereiche
enorm. Der Autor versteht es zudem, den
Zusammenhang zwischen den politisch-
ideologischen Entwicklungen des Kalten
Krieges und der sich wandelnden
Interpretation der japanischen Geschichte
aufzuzeigen. Vor diesem - von Krebs sehr
deutlich herausgearbeiteten - Hintergrund
lassen sich die vorgestellten Arbeiten in ein
Schema einordnen, das dem eigenen
Verstandnis der fraglichen Darstellungen
aufRerordentlich dienlich ist. Insgesamt bietet
der Autor eine zuverldssige und ausgewogene
Beurteilung der umfangreichen Fachliteratur
seit dem friihen 20. Jahrhundert.

Korrekturen

Alle im zweiten Teil des Werkes
diskutierten Abhandlungen sind mit



Querverweisen zur Bibliographie, d.h. zu Teil
111 der Arbeit (,,Quellen und Literatur),
versehen. Allerdings haben sich hierbei einige
Fehler eingeschlichen. Auf S. 115 wird
Schonberger’s Aftermath of War (1989)
vorgestellt und mit dem Hinweis auf Teil 111,
Abschnitt ,,8a“ versehen. Richtig ware hier
»1a" (S. 225). Morley’s inzwischen etwas
veralteter Research Guide (1974) wird auf S.
125 kurz erwéhnt. Allerdings ist dieser nicht
in Abschnitt ,,2a“, sondern im folgenden

,»2b* auf S. 196 verzeichnet. Shillony’s
Enigma of the Emperors (2005) wird auf S.
143 genannt, der Verweis auf Abschnitt

,0f* ist allerdings nicht korrekt — das Werk ist
in Abschnitt ,,61* auf S. 223 zu finden. Die
auf S. 156 vorgestellte Dokumentensammlung
British Documents on Foreign Affairs (1989-
1997) ist nicht in Abschnitt “1d” gelistet,
sondern in ,,2d“ (S. 197). Die von Evans und
Peattie erstellte Darstellung Kaigun: Strategy,
Tactics, and Technology in the Imperal Navy,
1887-1941 (1997) wird auf S. 200f vorgestellt
und falschlicherweise Abschnitt

,»3b* zugeordnet. Tatsdchlich sind die
bibliographischen Angaben zu diesem Werk
in Abschnitt ,,3f* (S. 205) zu finden. Lones
Japan’s First Modern War (1994) ist
tatséchlich in Abschnitt ,,4b“ verzeichnet. Im
Text wird auf S. 159 allerdings auf Abschnitt
30 verwiesen. Und zu guter Letzt ist noch
auf Sugitas Pitfall or Panacea (2003) zu
verweisen. Dieses Buch zur amerikanischen
Okkupation von Japan 1945-1952 wird auf S.
186 vorgestellt und mit dem Hinweis auf
Abschnitt ,,7¢c* versehen. Korrekt ware
dagegen ,,7d“ (S. 229).

Literaturhinsweise

Der im vorangegangenen Absatz bereits
implizit erwéhnte, sehr benutzerfreundliche
feingliedrige Aufbau des Quellen- und
Literaturverzeichnisses bringt es mit sich,
dass man in dessen Teilabschnitten — wie in
thematisch aufgebauten Seminarbibliotheken
— nach relevanten Werken suchen kann.

Angesichts der Veroffentlichungsflut im
Bereich der internationalen Japanologie ist es
heute allerdings kaum noch mdglich, den
Uberblick tber alle relevanten Publikationen
zu behalten. Daher seien dem Rezensenten am
Ende dieser Besprechung einige
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weiterfihrende Literaturhinweise gestattet.
Mit Hilfe zweier Englisch-sprachiger
Informationsquellen kann man sich
diesbezuglich auf dem Laufenden halten. Zum
einen ist hierbei die Internet-basierte
wadchentlich erscheinende Fachzeitschrift The
Asia-Pacific Journal: Japan Focus
(http://japanfocus.org/) zu nennen, zum
anderen die ,,discussion group* H-Japan
(http://www.h-net.org/~japan/), die jeweils
eine Vielzahl relevanter Artikel, Hinweise
und Rezensionen anflhren.

Anhang

Das moderne Japan 1868-1952 bietet eine
gute Zeittafel (S. 231-236) und ein zwar
nltzliches, aber mit gut 50 Eintrégen relativ
knapp ausgefallenes deutsch-japanisches
Glossar (S. 238-241). Mit Hilfe des guten
Orts- und Sachindexes (S. 242-247) sowie des
Personenregisters (S. 247-249) kann man
schnell auf die Stellen des Buches zugreifen,
die einen konkret interessieren. Zu beméngeln
ware vielleicht noch, dass eine einzige Karte
(S. 237: ,,Der asiatisch-pazifische Raum
1943-1945*) nicht wirklich hinreichend
erscheint fur eine Einfihrung in die
Geschichte eines aul3ereuropdischen Landes.

Fazit

Das moderne Japan stellt ohne Zweifel eine
sehr empfehlenswerte Einflihrung fur
Anfanger dar, hat aber gleichzeitig auch als
Repetitorium und kommentierte Literaturliste
fur Fortgeschrittene seinen Wert. Angesichts
der Konzentration des Buches auf den Weg in
den Pazifischen Krieg, sei den an der
modernen japanischen Geschichte
Interessierten zur Abrundung des Bildes noch
das eher auf das 19. Jahrhundert ausgerichtete
Werk Reinhard Z6lIners, Geschichte Japans:
Von 1800 bis zur Gegenwart. Stuttgart: UTB,
2006, empfohlen.

Erganzende Literaturhinweise

Anne Booth beschaftigt sich in zwei
jeweils 2007 erschienenen Arbeiten mit der
Frage, ob Japans ehemalige Kolonien nach
dem Krieg von den Hinterlassenschaften der
Besatzungsmacht profitierten oder nicht.

Booth, A. E. (2007a). Colonial legacies:
Economic and social development in



East and Southeast Asia. Honolulu:
University of Hawaii Press.

Booth, A. E. (2007b). Did it really help
to be a Japanese Colony? East Asian
economic performance in historical
perspective. Japan Focus,
http://japanfocus.org/-Anne-Booth/2418
(eingesehen am 12.5.2012).

Louis M. Cullen, emeritierter Professor des
Trinity College Dublin, ist ein Experte flr die
Verwaltungsfragen der Edo-Periode. Vor
knapp zehn Jahren hat er eine in Deutschland
wenig beachtete Uberblicksdarstellung
vorgelegt.

Cullen, L. M. (2003). A history of Japan,
1582-1941: Internal and external worlds.
Cambridge: Cambridge University Press.

Der von Franziska Ehmcke und Peter
Pantzer herausgegebene Band Gelebte
Zeitgeschichte bietet 21 Interviews mit alten
deutschen ,,Japan-hands*, die sich vor bzw.
wéhrend des Zweiten Weltkrieges in Japan
aufgehalten hatten.

Ehmcke, F. und Pantzer, P. (Hrsg.)
(2000). Gelebte Zeitgeschichte — Alltag
von Deutschen in Japan 1923 - 1947.
Minchen: ludicium.

Die Arbeit von Andrea Germer steht hier
stellvertretend flr die japanologische Seite
der ,,gender studies”, die bei Krebs etwas zu
kurz kommen.

Germer, A. (2003). Historische
Frauenforschung in Japan: die
Rekonstruktion der Vergangenheit in
Takamure Itsues ,Geschichte einer Frau’
(Josei no rekishi). Manchen: ludicium.

Das von Inge Hoppner und Sekikawa
Fujiko redaktionell betreute zweisprachige
Werk ist eine Sammlung von Kurzportréts

von ca. 50 Personen, die fir die deutsch-
japanischen Beziehungen vor 1945 eine Rolle
spielten. Die Qualitat der einzelnen Beitrage
variiert jedoch sehr stark.

Hoppner, I. und Sekikawa, F.
(Redaktion) (2005). Briickenbauer:
Pioniere des japanisch-deutschen
Kulturaustausches. Minchen: ludicium.

Der von Hans-Martin Kramer (et al.)
herausgegebene Sammelband zur japanischen
Geschichtswissenschaft stellt eine sinnvolle
Ergédnzung zum zweiten Teil von Krebs’
Buch dar.

Kramer, H. M.; T. Schélz und S. Conrad
(Hrsg.) (2006). Geschichtswissenschaft

in Japan. Themen, Anséatze und Theorien.
Gottingen: Vandenhoeck & Ruprecht.

AbschlieBend ist hier noch auf einen von
Bernd Martin betreuten Sammelband zu
verweisen, der zwar inzwischen etwas veraltet
ist, aber einige interessante Detailstudien
bietet und deshalb nicht unerwahnt bleiben
sollte.

Martin, B. (Hrsg.) (1987). Japans Weg in
die Moderne - Ein Sonderweg nach
deutschem Vorbild? Frankfurt am Main:
Campus.
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Consider yourself invited to peruse the multimedia offerings of the OTB Forum. On
our publications page (http://www.otbforum.net/publications.html) you’ll find several

audio files and one video. Enjoy!

Outside the Box: The Tsukuba Multi-Lingual Forum
A Couple More Things...

Visitors to the OTB Forum webpages and readers of the journal might be curious about the imagery
employed. Allow us to explain.

Why is forum used in the title of this journal? We envisioned this journal as a meeting
place that would welcome viewpoints from various people and quarters and in various
languages. In history, the word forum referred to an open square which served as the center
of business and public discussion; the etymology of forum is the Latin foris, “outside.” Of
course, the Roman Forum (Forum Romanum) was such a center of commerce and
government.

Why a column? As the reader may have noticed in the issue in your hand or on the screen,
the OTB Forum employs this image of a column quite often. This image is of the top third of
a large column located quite near the Foreign Language Center at the University of Tsukuba,
where the OTB Forum originated.

The column is in the Corinthian style, the latest of three main Greco-Roman column styles:
Doric, lonic, and Corinthian. Corinthian columns were used to support temples and other
important public buildings. They were erected to celebrate victories in military campaigns,
and to commemorate posthumously the greatness of certain emperors such as Trajan. The
scrolls found at each corner of Corinthian columns were a key symbol of civilization for the
Romans. They signify respect for the written word and its facility to convey law, history, and
other information. These columns were also used to separate areas of different religious
importance, such as each god’s alcove in the Roman Pantheon. Hence, their use in the OTB
Forum as a border between different sections is intended as a continuation of a time-honored
tradition, albeit only for literary purposes. (See http://www.ehow.com/about_

6570954 _symbolism-roman-columns.html for an excellent explanation of Roman columns
and symbolism, and a photograph of the interior of the Pantheon with its Corinthian columns
can be viewed at http://www.trekearth.com/gallery/photo1114648.htm.)

On the OTB Forum webpage, you will find a gray brick background. This refers to the
roads built by the Roman Empire.

Finally, the viaduct below is located in Segovia, Spain. This, too, is a vestige of the Roman
Empire (and it makes a fine divider in its current incarnation).

e ——— . W et e oy ——— St — —— T e ey, w— v~ S S
. . ; e
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Outside the Box: The Tsukuba Multi-Lingual Forum
Submission Guidelines

These are the categories we’ve arrived at for the OTB Forum. We encourage submissions in any of
these, and we further welcome submissions that do NOT fit these categories—this is, as the name
suggests, a forum.

Theory and Other Dangerous Things is, in spite of its playful name, devoted to
theoretical issues and academic articles of interest to language teachers and practitioners.

Experiences focuses, as the name suggests, on experiences (!) relevant to language.
These can be, of course, as a learner, teacher, or practitioner.

Teaching Tools & Techniques deals with classroom advice and tips.

Around the World deals with international topics (i.e., outside Japan), including but not
limited to travel, living abroad, and studying abroad. In this category, photographs
would be an excellent addition (see Nagata, this issue).

Creative Writing welcomes any type of creative writing: short stories, reflections,
poetry, among many other possibilities.

Reviews may address any medium (e.g., books, music, film, theater) and should include
ISBN, ISSN, and price information.
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General Guidelines
In your articles, please adhere to the following general guidelines.

e Submissions may be a maximum of about 4000 words in length for academic papers and about
2000 words for all other submissions.

e To make your article as accessible as possible, abstracts in both English and Japanese are
encouraged. If the paper is not in English, then an English abstract is required.

e Use Times New Roman font for Latin-based languages, and use MS BA&jJ for Chinese and
Japanese.

e The text should be 12-point font.

e Use the format/paragraph/special indentation/first line feature to indent paragraphs (please
do not use spaces or tabs).

e The OTB Forum uses APA style for references. Please consult the latest edition (currently the 6™
edition) for details.

e For section headings, please consult past issues for general guidelines. Please note that we do not
use numeration (e.g., 1.1, 1.1.1, 2.1) in section headings.

e Figures such as photographs and images are acceptable. The author should provide images and
indicate approximately where images should be located in the text (see Davidson, 2010, and
Rude & Rupp, 2008).

e May include footnotes for explanations (e.g., Bode, 2008; Kenny, 2010; Racine, 2010).

e Use of copyrighted material is allowed, but responsibility for obtaining copyright permission lies
WITH THE AUTHOR, not with the OTB Forum.

Call for abstracts: The next issue of the OTB Forum is planned for the spring of 2012.
Authors may submit a short abstract (about 200 words) for planned submissions by

Monday, February 15, 2013. The full paper is due by April 1, 2013. Please send
abstracts to editor@otbforum.net
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